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Preface
Professional schools of accounting have become an increasingly
frequent topic of discussion during the past few years. Seldom,
however, have interested parties had a formal opportunity to
present their ideas and to discuss the many attendant issues. To
provide such a forum, The Department of Accounting at the
University of Texas at Austin, with financial support from the
Ernst and Ernst Foundation, sponsored a one-day symposium on
“Schools of Accountancy.” This volume reports the proceedings
of that symposium.
The symposium, held March 1,1974, was attended by over one
hundred invited participants representing all segments of account
ing education and practice in the United States. Each of the four
sessions which made up the symposium began with presentations
by a three-man panel, including a major paper and two shorter
discussion comments. Following panel presentations, the sessions
were open to questions and comments from other participants.
The organization of this volume parallels that which was
followed at the symposium. For each session, the primary paper
and panelists’ comments are followed by an edited version of the
subsequent dialogue among the participants. In reporting the
content of each discussion period, we have not attempted to
identify the individuals whose questions were recorded. On the
other hand, we generally have identified the individuals whose
comments were recorded in response to questions. Our objective
has been to capture the essence and mood of the discussion by
presenting the questions and comments in their original conver
sational mode.
As aptly put by one of the participants, this symposium was not
intended to be a cheering session to support the efforts of any
particular university to establish a school of accountancy. Rather,
its purpose was to assess the need for professional schools of
accounting and to identify and discuss the many issues related to
the establishment of such schools. These considerations are
important if the profession and individual institutions are to
evaluate their desire and ability to pursue the establishment of
professional schools. We hope this symposium provided useful
insight for such evaluations.
We wish to express our appreciation to all of the participants,
and especially to the panel members, for their invaluable contri
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butions. We also wish to gratefully acknowledge the Ernst and
Ernst Foundation for its financial support of the symposium as
well as the publication of these proceedings.
ALLEN H. BIZZELL
KERMIT D. LARSON

Austin, Texas
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Session I

The Public Need for Professional
Accounting Education

The Need for Professional Accounting
Education
By John C. Burton, Chief Accountant, Securities and Exchange
*
Commission

A logical starting point in considering the public need for
professional accounting education is to try to understand what
“public need” means and how it can be measured. This subject can
be approached either subjectively or objectively, and probably
both approaches are useful. The subjective approach is based upon
value judgments on the importance of professional accounting
and, as one who has always viewed the world as one large
T-account, I have an obvious bias. More seriously, I think it is
apparent that the fundamental problems of measurement and
information to which accounting addresses itself are increasingly
important both in national policy and in business. Information
rather than faith should be the basis for policy decisions. This is
true whether they be investment, national policy, or business
decisions. Thus, I am led to the conclusion that there is a social
need for improved and increased accounting services in the
broadest sense of the term.
One can also adopt an objective approach to determine “public
need.” Let us look at the facts. Is there demand for the output?
The answer is clearly yes. The professional marketplace is
booming. This shows both in aggregate jobs available and salary
patterns. The compound rate of growth in starting salaries make
those accountants who started their professional careers in the
1930s at $100 a month shake their heads.
Presumably, if there is a demand for educational output, there
will be a demand for education. Demand for education usually
follows the demand for services, even though there are some
significant time lags. If we look at the facts to date, we can
observe a recent substantial increase in registration in accounting
courses and a related increase in demand for accounting educators.
One of the few areas of business education today where there is
still a good market for educators is in accounting. As I talk to
deans and faculty members from coast to coast, I find there is an
almost universal concern about recruiting problems for accounting
faculty.
*The Securities and Exchange Commission as a matter of policy takes no
responsibility for the comments of members of its staff. The views expressed
herein are those of the author and do not necessarily reflect the views of the
commission or his colleagues on the staff of the commission.
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In addition to the need for accounting services and the corollary
need for accounting education, I think we also have to look at the
need for accounting research. Is there a need to push out the
frontiers? This really may be the key in determining whether what
we need is education or simply training. If a field of study is
primarily a technique or a set of techniques, even though those
techniques may be quite complicated, I think a significantly
different approach is called for than if you are dealing with an area
where there are a large number of unsolved problems which
require new approaches and new techniques. Under the latter
circumstance a creative group of scholars is needed rather than an
effective training mechanism. I think accounting meets this test. If
one looks at the efforts to apply measurement to a whole set of
new problems, such as human resources, social policy, and cost
benefit analysis, you see one substantially changing application of
accounting. In addition, the problems of users of data, improved
investment models, and improved controls using financial informa
tion require significant study. Finally, the problems of informa
tion and social responsibility and the auditing thereof which are
receiving a lot of attention at the present time cry out for
research. There is considerable evidence that the accounting field
has a large number of unsolved problems which require new
approaches, that is, scholarship rather than training techniques.
This is one of the major arguments for increased emphasis on
higher accounting education. The training of technicians, while
necessary, is not sufficient to meet social needs.
If we conclude that there is a demand, the next question is how
it should be met. The burden of proof is very much on those
people who suggest a new, or at least a partially new, approach.
We can look at the schools today and see accounting graduates
pouring out of them and an argument can be made that the job is
being well done. Therefore, why is there a need for change? Why is
there a need for a professional school of accountancy?
It is easy to see from the profession’s viewpoint why separate
schools of accountancy are desired. The social recognition and
prestige that go along with an independent professional school are
significant. Accountants are tired of being viewed as second fiddle
to lawyers, doctors, and other professionals. They often take the
approach that if lawyers have professional schools, accountants
should have them too. I suppose that if enough accountants are
prepared to put their money where their mouths are, this may be
sufficient. Educational administrators, I find, respond surprisingly
well to economic stimuli. If some case can be made and substantial
resources are provided to stand behind it, it is very possible that
professional schools of accountancy will emerge from that alone.
4

In addition, the recruiting advantages to the accounting profession
are substantial. If recruiters come to a campus and are dealing with
a self-selected group already committed to accounting, there is one
level of persuasion that does not have to be undertaken.
It is also easy to see why the idea of professional schools of
accountancy has some appeal for accounting educators. Control
over curriculum, hiring, and retaining colleagues is very significant.
As one who has on occasion tried to explain the simple facts of
life to his colleagues in other disciplines who are notably difficult
to convince, I am sympathetic to the accounting faculty’s desire to
have greater control over their professional existence.
In the final analysis, however, I think that the case for
professional accountancy education must rest on stronger ground.
Are there sound reasons why the education of accountants can be
accomplished more effectively in a professional school, dedicated
to that purpose, rather than in a business school; and is there a real
reason why needed accounting research can be better done in such
an environment? I think the case can be made and, although I
would not claim yet to be able to make it in a systematic fashion,
I will make a few observations that may serve as a basis for this
consideration.
In the first place, I think that accounting, both for the past and
increasingly for the future, must recognize its interdisciplinary
characteristics. The various disciplines needed are not all found in
business schools. Certainly, in looking at a professional accounting
education, one of the things that has to be dealt with is the
accounting measurement model. This does not mean more
accounting courses. I think we may have too many accounting
courses. But at the same time, there is a fundamental accounting
model that needs to be considered, developed, and at the same
time communicated to students, both conceptually and pro
grammatically.
A second area that needs attention is that of communication.
This is where accountants are traditionally very deficient. Such a
deficiency is ironic since the basic business of accounting is
communication. Writing and verbal skills are essential tools of
accountants, and I believe that there is a considerable amount that
can be done in the educational field that will assist accountants to
better communicate. This is not a function of the normal business
school. I understand that here at the University of Texas there is a
School of Communication. Perhaps this resource can be drawn
upon. One of the great weaknesses of the accounting profession in
general is the absence of writing and verbal skills. Too many
accountants, when they get up to talk, sound like an accountant,
which is not what should be the case.
5

Related to the study of communication is that of behavioral
science, which explains how people respond to communications.
Business schools do have this department but the focus is in a
different direction than the study of accountancy would require,
and the research efforts are frequently in other directions.
A fourth area that has to be considered is law and the legal
environment. Most schools have courses in business law, but such
courses are rather limited. It is very important that professional
accountants have a broader exposure to some of the problems of
law and the legal environment, particularly as they relate to the
problems of financial disclosure, public reporting, auditors’ liabil
ities, the securities environment, etc. There are special areas of the
law that are both a necessary part of the professional accountant’s
background and sources of productive research topics.
Another area relates to the needs of users of information.
Certainly, finance and investment are well covered in today’s
business schools. They need to be included. But business and
government resource allocation techniques would also have to be
considered since those responsible for such decisions are growing
users of financial information. In the broad sense then, accounting
needs to be interdisciplinary and today’s business school does not
focus these disciplines in the way that the professional accountant
may need to have them focused. This relates also, of course, to
needed research. I think that necessary research in the accounting
field is more likely to be stimulated in a professional school where
a particular focus exists along with interdisciplinary skills.
Finally, one important aspect that is needed is what I call
attitude training. Lawyers get attitude training very early in their
academic experience. The fundamental adversary approach of the
law, which says that two parties taking different points of view
and arguing them vigorously will result in truth, permeates law
school. From the very beginning there are moot courts and class
discussions in which people are trained in this adversary approach.
Business schools tend to emphasize an approach geared sub
stantially to profit maximization in a competitive environment.
Accountants, on the other hand, need a different approach.
They need what might be called the dispassionate professional
approach. Alone among the professions, the accountant achieves
his social purpose by being independent of his client rather than
serving the client’s interest to the exclusion of others or following
his own profit-maximizing interest. These approaches are not
necessarily mutually exclusive, but the fundamental objective of
the public accountant is one of independence. This approach
needs to be instilled at an early stage. I suggest that a number of
the problems which the accounting profession is having today arise
6

because this fundamental approach has not been sufficiently
ingrained and, accordingly, people have not looked at their overall
social purpose sufficiently in making some of the day-to-day
decisions that have to be made. I think this is something that
needs emphasis which a business school is less likely to give than a
professional school of accounting.
All of this does not mean, however, that I believe that a totally
independent school is necessarily the answer. There are a variety
of practical and behavioral reasons why this may not be the best
approach. At the present time, for example, I am doubtful that
outstanding faculty in other disciplines can be persuaded to
affiliate with a totally independent school of professional account
ing. If professional accounting education is to be achieved in a
school of accountancy, it is important that interdisciplinary needs
are not met by the rejects of other departments. It seems to me,
therefore, that evolution may be the best approach and the facts
of the individual circumstance must govern.

Comments by...
James Don Edwards, Trustee of the Financial Accounting Foundation and
Professor of Accounting at the University of Georgia

The areas that have been discussed by John C. Burton are all
relevant to accounting education and the total preparation of the
“professional accountant.” The literature contains numerous
references to the users of information provided in the financial
reporting process. What has not been provided is a clear definition
of users and users’ needs as they relate to financial reporting. The
historical basis for financial reporting has been accountability and
stewardship. This was made possible because of the credibility the
investors and creditors have given to the auditors’ opinions. The
independent professional opinion of the CPA has, and continues
to receive, wide recognition by investors, creditors, and govern
mental agencies. What we do need to know is more about the users
of the output of the accounting process and how the information
is utilized in the decision-making process.
Another need in accounting education is to adequately define
“professional accounting” and the educational needs of the
7

“professional accountant.” It is clear to some of us that everything
that is numerical is not accounting and that there are some limits
to the field of professional accounting. In defining other educa
tional needs of the professional the parameters of accounting
should emerge. Once the parameters of accounting have been
established the next question might be how best to attain the
educational needs of the individuals entering the profession.
One important way to attain the educational needs of the
entrants to the profession would be through the establishment of
professional schools of accounting. The establishment of pro
fessional schools would give the faculty the opportunity to
establish standards for teaching and research within the program.
It is clear that truly professional accounting programs are likely to
require faculties with different educational and professional
backgrounds than now exist in many institutions. More important,
the faculties of the professional program would exercise control
on courses and curriculum. This control would extend to all of the
accounting courses and the other required areas of the academic
program. The building of the academic programs would then focus
upon the specific objective of preparing an individual for entrance
into the accounting profession.
The academic program would extend to many areas beyond
accounting, such as communication theory, the behavioral sci
ences, and mathematics modules. The focus, however, would be
quite different because the individuals participating in this
educational experience would be moving toward one objective.
These curriculum changes along with many others will be needed
in any new program that wishes to undertake a truly professional
program in accounting.
How best might these changes in content and structure come
about? In my opinion the most appropriate vehicle to accomplish
the desired objectives of professional education in accounting is by
establishing “Professional Schools of Accounting.” Now is the
time for the professional, academic, and practitioner to unite and
work for the establishment of a few such professional schools.
However, we should be careful that the “domino theory” is not
set in motion. The first several schools should be at wellestablished institutions with quality faculties that have a wide
range of practical experience and diverse educational background.
The emphasis should be upon quality, not quantity.
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Comments by...
Larry A. Jobe, Partner, Alexander Grant & Company

It is a pleasure to be here today; particularly to be on the program
with these two distinguished gentlemen.
As Sandy [John C. Burton] mentioned Washington, my mind
went back to the hours I spent in House Appropriations
Committee hearings. On this one occasion, the commissioner of
the Patent Office was testifying in support of the Patent Office
budget request. At times the justifications were obviously missing
something in communication. Specifically at issue was $150,000
that was requested to support an organization identified by the
acronym “WIPO,” with little explanation beyond that. The
chairman of the Appropriations Committee, John Rooney of New
York, curiously asked, “Mr. Commissioner, just exactly what is
this WIPO that you want $150,000 for?” The commissioner’s
response was very prompt, “Oh, Mr. Chairman, that is the World
Intellectual Property Organization. It’s an international organiza
tion that is being established in order to properly disseminate
patents among countries—technology transfer. Actually, it is the
successor organization to BIRPE.” The chairman responded,
“Now what is BIRPE? Oh no, don’t tell me. It only stands to
reason that after every good BIRPE one would need to have a
WIPO.”
Accounting education over the past several years has been
experiencing what might be termed a “BIRPE.” What is needed
today, in the establishment of schools of accounting, would
provide a needed “WIPO.” This view comes from a perspective of
what has happened to accounting education, going back to the late
1950s and up to the present time. At one time, I think accounting
had a more appropriate place in the academic community. In the
late 1950s the Gordon & Howell and the Pearson reports properly
criticized the academic relevance and content within schools of
business administration. The emphasis was placed on the decision
making process and the interdisciplinary aspects of our business
system. As a result, this emphasis on management education
became predominant in most business schools in the 1960s.
In the upgrading of schools of business, accounting education
has been the loser. Many schools, particularly at the graduate level,
deemphasized accounting. This was happening just as we needed
stronger programs and curricula in accounting. In the process of
making needed changes a balance was not maintained.
At the same time this was happening in the academic
community, the accounting profession was undergoing more
9

dramatic and greater changes than it had ever known before. This
included changes in its institutions, its standards, and an increased
awareness of the ethical and moral arena in which we practice.
The result is that the profession finds itself without a strong
anchor in the academic world today. It finds itself without a place
where it can go and find creative research, the kind of thinking
that needs to be done to understand and deal with the problems of
today. So to paraphrase from Chairman Rooney, accounting
education has had its “BIRPE”; now we need the “WIPO.”
The interdisciplinary aspects which Sandy mentioned in his
prepared remarks are quite important. Certain ideas he expressed
are useful; they are concepts, standards, and a framework which I
think we need in the practice of accounting to properly serve the
public. These are concepts which must be taught.
There is, I believe, a useful parallel in history. The Jewish
people in A.D. 70 found themselves in Diaspora, dispersed from
their homeland. They were in the position of losing their customs,
their history, and the great ideals on which their nation had been
established.
Fortunately, they were able to establish what they called the
Yeshiva or schools of learning where the Torah and the Talmud
could be protected and taught. Through the next 2,000 years,
because of these institutions of learning, as a people they have
applied that which is changeless to changing conditions which have
taken place in society. If it had not been for those leaders, who set
up these particular schools at that point in time, the Jewish nation
would have gone the way of all nations that have been overcome
by other national entities. They would have gone down in decay
and would be unrecognizable today. Fortunately for the course of
human history this did not happen.
To some extent, the accounting profession finds a similar need
for institutions of learning. This is a need which is not dissimilar to
that of the Jewish nation in A.D. 70. This can come about through
establishing schools of accounting, dedicated to the principles of
professional accounting. Hopefully, this is what will happen.
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Questions and Comments: Session I
Question: Let me take the attitude of a real skeptic and say that I
am not convinced that professional schools in general are in the
public interest. Maybe we would be better off if lawyers were
trained by political science professors and doctors were educated
by biologists. Tell me why it is not in the public interest to teach
accounting (as just one of the skills that a manager needs) through
a college of business.

Response by Larry Jobe: Let me answer with another question
and then elaborate. Who needs government? Who needs any type
of organization or structure within society? My point is that
society in general has made a contract with certain people or
certain groups to provide certain services. That’s all we have in our
elected officials or in government—a contract between the people
and the public officials. In the same way, the professions have
been set aside and given certain responsibilities which transcend
those of individual citizens. They have been entrusted with
something that goes beyond that which people have as private
citizens. I think that is what a profession is. And as professionals
we have an accountability; we have a responsibility to account for
that trust that has been given to us.
Question: How does the educational institution get into the
contract? What are the responsibilities of the accounting pro
fession to provide education?

Response by James Don Edwards: I, too, would like to respond
first with a question. Would you like to have someone who is
taught by biologists, who is taught in an experimental sense and in
a theoretical sense and in a research sense, but who has had no
previous practical experience or training, as the guy who is going
to amputate your leg? There is a participant in this symposium
who says his son is a freshman in medical school. Already he has
practiced with a prominent surgeon. Now it seems to me that
when it comes time to receive medical attention, particularly as it
relates to surgery, I want the professional who has had a high
degree of educational experience, both in the scientific sense and
in the practical sense. I do not want to be his first case. I would
like him to have previous experience as it relates to my problem.
And that is why they have such highly individualized instruction
in medical schools.
As a result of the Ford and Carnegie Reports accounting
education may have gone too far in terms of the theoretical and
abstract, and forgotten a little bit about practice.
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Comment by Larry Jobe: Precisely! You don’t want to entrust
societal responsibilities to people who are not adequately educated
and trained to fulfill those responsibilities. The results to society
would be confusion, disorganization, and a deterioration of the
kind of civilization and intercourse that we think is profitable for
all people. I think sound professional education is that important.
In a complex society accounting has a tremendous role and
position to play if sound decisions are to be made. It can
satisfactorily fulfill its role only if those who practice accounting
have the proper kind of education and training.

Question: Would the purpose of the professional school of
accounting be to educate accountants or would it be to educate
people who were going into the practice of public accounting?

Response by Wilton Anderson: In the past, there has been a great
deal of discussion of this matter. At the time the first report on
education and experience for CPAs was developed, I think a lot of
people had the impression that we ought to think in terms of
separate schools to train people for public practice. However, you
really aren’t going to elicit enough support to train people only for
public practice, or industrial accounting, or governmental account
ing, and so on. They have a greater degree of commonality than a
lot of people presume. I think it would be a grave mistake for us
to think in terms of separate schools to train people only for
public practice, or to train people only for industrial positions, or
to train people only for governmental positions. I don’t think it is
desirable from a philosophical point of view, and it just is not
economically feasible.
Question by Kenneth Most: I want to take up the matter of
knowing what our objective is—what our goals are—before we can
start the structure of something like a professional school. If we as
accountants are not able to explain to the public what it is that we
do, we cannot expect the public to know what we do. I feel that
this is a very crucial point. As accountants we really inherit a rag
bag of activities which started, perhaps, with bankruptcy and
added to that taxation and then corporate financial reporting,
followed by auditing and the computer business. We are now
getting into all kinds of areas. What is the rationale? Are we simply
a group of people who are running in to take over those empty
areas of society that nobody else is willing or able to take over?
We can try to answer this question by saying what we could be.
Perhaps we are a profession. Now if we are a profession we must
have a social goal. We can define the profession of the doctor in
terms of his social goal to heal the sick. We can define the
profession of the priest by saying his social goal is to save souls.
12

The lawyer can be defined as a social engineer, a man who
structures society in such a way that individual goals can be
obtained. But what is the social goal of the accountant? What is
accountancy? Perhaps it is not a profession. Perhaps it is what we
call a “subject” in academic circles. A “subject” is simply a
diversity of problems which are brought together because the same
tools are used in their solution. Maybe accounting is this.
Alternatively, we may think of accounting as a service activity
which is something quite different from a profession or a subject.
By this I mean to say that we may find ourselves part of a
profession such as the profession of law. Or part of a subject, such
as the subject of economics.
I am asking these questions: Before we try to structure a
professional school of accounting and see how it fits into society
through the means of the university, should we not first decide
what is the goal of accounting? What are accountants?
Response by James Don Edwards: In regard to social goals, it
would be interesting to envision what would have happened to
money and capital markets in our country if we had not had the
public accounting phase of our profession. Clearly the profession
has made an invaluable contribution by adding credibility to
financial statements. The question of the appropriate parameters
of accounting, however, is certainly a pertinent one.
Response by John C. Burton: Perhaps the way to articulate the
objective of the accountant is to say that his particular skills go to
the measurement of economic phenomena and the presentation of
information about those phenomena in reliable fashion. This is
really the purpose of the accountant. He may involve himself in
many other things, but that is his basic social purpose. Now, how
that differs from or relates to other professions is hard to say. I
think it is a different function, and an important one.

Response by Larry Jobe: It is my opinion that the most important
function, and the reason for our being a profession, our goal, if
you will, is to provide an effective attest function. That is the real
contract that society has made with us. Our primary role is to
examine something finite and make representations to people that
we may never see and who may literally be thousands of miles
away making decisions on the basis of what we told them. This is a
unique responsibility. Although accountants are empowered, along
with attorneys, to assume advocacy roles in tax cases and although
accountants consult in a wide area, the only exclusive domain we
have is that of attesting to financial information. I think that is the
basis upon which the profession has to continue to be built.
A related need I see evolving is that of a better accreditation
13

process for those practicing in the three major areas that make up
our profession. We have a need for better accreditation of those
involved in the attest function, for those who are involved in the
consulting role, and also a better way to recognize those who are
qualified in the advocate role—as tax advocate.
Comment by John Burton: Related to this, there is today an
increasing recognition of the need, even in the basic auditing area,
for continuing education. As we have looked at the function of
professional schools of accountancy, we have been focusing on
entry-level functions. I think that we should also consider the
potential importance of continuing accreditation. We should look
at the question of what responsibilities a professional school of
accountancy would have to the practicing profession for keeping it
up to date, other than through the normal academic role of
research and leadership. Is there not some specific function there?
And here we have an almost unique opportunity compared to law
schools, for example, which do not seem to focus on this aspect of
education.

Comment by Larry Jobe: That is an important point. A successful
professional school of accounting must provide continuing educa
tion opportunities, as well as provide entry-level accountants and
undertake practical research. And such a school must have a
faculty sufficiently strong to accomplish all of these things
effectively. If all we do is change names from departments to
schools we are going to have differences without distinction and
really achieve nothing in the process. The resources devoted and
performance achieved are the critical factors. Thus, in my view,
there are probably very few schools in the country that can
successfully accomplish what we are talking about here today in
terms of a professional school of accounting.
Question: It seems that in some ways students are not currently
getting the in-depth practical training in known techniques that
they should be receiving. The procedures aspect is being neglected.
Large firms are able to compensate in their own training programs,
but the small firms are unable to offer such training and suffer
accordingly. Would a school of accounting be concerned with this
problem?

Response by John Burton: The answer depends in large part on
one’s view of the role of an academic education in accounting.
Both education and training are essential, but they require
somewhat different approaches in terms of communicating tech
niques involved. It seems to me that professional schools of
accounting should have broad educational objectives which go
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beyond the teaching of highly specific procedures. There are
probably more efficient ways of providing procedural training
than through the extensive use of expensive faculty resources.
Such training can be provided, for example, by the various state
societies and the National Association of Accountants. I applaud
recent efforts by these groups to increase the amount of
professional training that is available to those outside the major
accounting firms. I think resources have to continue to be devoted
to that effort. Such efforts may be a more productive approach to
particular training than professional schools of accountancy.

Question: Sandy Burton suggested that we have to teach an
attitudinal approach—attitudinal training. I am not sure where that
should occur. If schools of accounting attempt to educate for all
the diverse areas of accounting, including industry, how can we
teach independence?
Response by John Burton: I think that the independence and
attitude appropriate for the public practitioner are not necessarily
antithetical to the responsibility of accountants operating in
corporate managements and certainly not for those at the higher
levels. The Financial Executives Institute, for example, is currently
considering whether there should be a code of ethics for financial
executives. Just as lawyers will go into corporations even though
they are, in a sense, trained for public practice of law, I think that
training for what could be called the public view of accounting is
useful for those who are going into the corporate world even
though subsequently they may be arguing one side or the other of
an issue. Independence does not pertain just to the public
accountants per se, although I think it is perhaps their stock-intrade to a greater extent than others. If you have a sufficiently
broad view of what public accountants should do, including their
consulting and advising functions, you are not just dealing with
something that is relevant to the public practitioner.

Question: The problem of any business is to have somebody to
run the store. Mr. Burton’s comments seem to suggest that it may
be difficult to attract high caliber professors with a separate school
of accountancy. This surprises me a little. Could you attract
faculty to a greater degree with a professional school or without
one, i.e., with the present situation?
Response by John Burton: The problem exists primarily, though
not exclusively, in the interdisciplinary areas rather than with the
specific professor of accounting. Professors of law, behavioral
science, communication, and other broad disciplines are less likely
to want to affiliate with an institution that has as sharp a focus as
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a school of accounting may have as opposed to, for example, a
general business school. This could be a temporary problem which
only exists until schools of accountancy become fully established
and have developed sound reputations. Therefore, I think, for
example, there would be staffing problems if the accounting
profession decided the AICPA should set up a school of
accountancy in New York, and try to get it accredited by the
state. That would be the extreme case. I think such a school might
have a hard time attracting accounting professors, but they would
certainly have a hard time attracting the interdisciplinary pro
fessor.
Those of us here are probably thinking in terms of a less
extreme case, that is, a school of accountancy operating within the
framework of a university. It may well be that some accounting
professors would be particularly attracted to this arrangement, but
certainly some leading accounting professors would not be so
attracted, even today. They prefer to think of themselves as
providing a service function within a school dealing with the use of
information in a wide range of different business-administrative
decision-making situations rather than as the curriculum may be
focused in a professional school of accountancy. So under this
arrangement there may even be some problem recruiting account
ing faculty. There would certainly be a problem, at least initially,
of attracting interdisciplinary people if they had to focus all of
their attention in a limited direction. This is one of the reasons
that I think separate schools of accounting should be established
in an evolutionary manner. First, perhaps, with greater degrees of
independence within a school of business, and then ultimately
moving out altogether, but still retaining a very close affiliation
with the school of business, and perhaps with law and other
disciplinary areas as well.

Response by James Don Edwards: I am not sure that I agree. It
seems to me that if you had a professional school of accounting,
there are a number of very bright young lawyers coming out of
law schools today that would be interested in associating with
professional programs of this sort. It seems to me that the
emerging legal environment of business courses found in the
business school curriculum have attracted some very competent
people around the country. In the behavioral area, there are
individuals that have received their fundamental education in the
behavioral sciences. Yet, they are interested in doing research,
applied research if you like, which is applicable to a professional
discipline as opposed to more basic research in their own fields of
sociology or psychology. It is likewise true of many people in the
so-called quantitative fields; they are interested in the application
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and utilization of these tools in a professional field. At present
there are available in these fields well-qualified people, with fine
academic training and research capabilities, that could indeed be
attracted to a professional program. It may not be easy,
particularly if there were fifty professional schools of accountancy
established all at one time. But certainly if there were a few
well-established, well-funded professional programs, there is no
better time to attract very well qualified people from other
disciplines to meet the needs which have been outlined.
Comment by John Burton: It is of great importance that these
schools of accountancy do not appear to be picking up the rejects
of the other disciplines. This is, I think, a danger. Today there are
a couple of schools which have very specific accounting programs
and I gather they have had a little trouble attracting people to
commit themselves to the nonaccounting areas in those schools.
Perhaps joint appointments and other similar arrangements may be
a better approach to this problem than that which would be an
attempt to obtain full-time commitments to the school of
accounting.

Comment by James Don Edwards: I agree that professional
schools of accounting will have to be selective in terms of the
quality of the faculty, whether it be in accounting or in these
other disciplines. We must not attract people that are rejects from
other fields. This consideration is important, I think, in deter
mining how many and where such schools are established.
Likewise, they should be very selective regarding the admission of
students. Certainly, recent growth in enrollment will allow us to
be more selective than we have been in the past.
Question: It has been suggested that since accounting relates to
many disciplines, perhaps the college of business is not the most
appropriate organizational umbrella for accounting education. An
alternative is to establish a school of accounting and bring people
from the various related disciplines into the accounting school
faculty. Another alternative is to send students to other depart
ments in the university for coursework in disciplines related to
accounting. How do you bring the interdisciplinary flavor into a
professional school of accounting?

Response by John Burton: This is not an easy problem. When an
accounting student goes out and takes a course in the department
of sociology or something of that sort, he is studying a subject
that is not in any sense being specifically directed to his
professional interest. He may gain minimal knowledge of how the
subject may best be focused in his professional area. I think it is a
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better approach to bring highly qualified faculty members from
other disciplines more directly into the accounting context. I
think you can get a group of people who are interested, who can
interrelate on a faculty level, and who can bring these disciplines
to bear on accounting problems in a more focused fashion. The
result should be a more efficient education. For this reason, my
own view is that the type of accounting program we are
considering today should be a graduate program, and the people
going into it should have developed substantial parts of their
general educational background before entering the accounting
program. Thus, they are ready to focus their education and
training on the profession they are planning to enter.
While I agree that there is some problem in bringing the
interdisciplinary curriculum into the school of accounting, my
own view is that students, faculty, and researchers will be better
served by bringing the interdisciplinary faculty members in and
asking them to focus their discipline on a particular set of
problems. You bring a sociologist in, for example, and ask him to
focus on accounting problems. Perhaps the first go-around he
doesn’t know what you are talking about. Obviously you must
have a communications process that takes place among faculty
members as these interdisciplinary techniques are blended. Ulti
mately, however, I think the best solutions to many of our
problems will come from such an arrangement.
Response by Charles Taylor: There is an alternative to having all
of these interdisciplinary people in-house to service our needs. In
many areas relevant expertise already exists that we have not yet
been able to tap. If we had more flexibility in curriculum matters,
many of the interdisciplinary educational needs of a school of
accountancy could be served by sending students out to other
faculties. We tend to think that unless we have control of the
faculty we will not get what we want in the way of instruction.
This is not necessarily so. It is not necessarily a problem of
attracting all the faculty in other disciplinary areas into a school of
accountancy but rather a problem of how to utilize the resources
of the total university.
Response by John Burton: The appropriate approach would seem
to depend on whether the objective is simply to bring other
disciplines into the accounting curriculum or whether it is to
develop a significant faculty commitment in the areas of inter
relationship. The joint appointment seems particularly appealing
in the latter case.

Comment by Gerhard Mueller: In regard to the two alternatives
which have just been mentioned, we have been using people from
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other disciplines in the business school. For example, bright young
lawyers have been hired to teach specific courses in antitrust and
social institutions. The results have proven to be less than ideal.
These faculty members have the highest turnover in the business
school. And their contributions to interdisciplinary research
problems have been inadequate. Another problem is that of
evaluating the competence of people in these other areas. I have
been asked, for example, to evaluate an anthropologist whose
research was on the mental health of a developing nation in New
Guinea. Well, I can’t do that. So, this approach is not without its
problems.
The other approach is to have other units of the university
provide the nonaccounting courses needed by our students. Well,
these other departments have the same problems as we have,
namely, too many students and too little budget. If, for example, I
go over to the School of Communications and say, “You guys now
are going to get three hundred or four hundred undergraduate
accounting majors a year, and you’re going to have to teach them
some basic communications,” what do you think they’re going to
say to me? They’ll say, “We have our students to worry about and
we cannot really accommodate all of the freshmen we have.” This
is a real problem. Similarly, when the Engineering School said they
wanted a new cost-accounting course for their engineering
program, I had to say, “I just don’t have the faculty to teach it.”
We have to turn away accounting students; how can I offer special
courses for pharmacy or engineering? Other schools and depart
ments have the same problem. This suggests that large-scale
interdisciplinary education such as we are considering may require
major structural changes on campus that are very, very difficult to
achieve. The answer is not simply to take one approach or the
other, but rather one which will require analysis of a very complex
matrix of special problems.
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Session II

The Expanded Role of Education
in Professional Accounting

The Case for Professional Education in
Accounting
By Robert K. Mautz, Partner, Ernst & Ernst

The case for or against professional education in accounting
depends on the point of view from which one argues. An
undergraduate student anxious to complete his schooling and to
become gainfully employed; a professor deeply committed to his
own textbook which he views as educationally sound even if not
immediately applicable in practice; a dean whose major interest is
in MBA education for future managers and who sees accounting
primarily in a service role; a university administrator beset with
budget problems who doesn’t really need another administrative
unit to complicate his life—these and others might argue stren
uously against any proposal for significant change in present
programs. After all, as it now exists, accounting education has
provided a base for many successful careers.
But in a democracy, and especially among a group such as that
gathered here for this symposium, there can be but one acceptable
point of view from which to judge the desirability of professional
education: that is, the greatest good for the greatest number. If
professional education in accounting promises some significant
social benefit that outweighs the cost to individual students, the
trauma imposed upon professors, and the burdens to academic
administrators, professional education deserves our support. If it
does not meet this test, our judgment should turn against it.
The Basic Argument
My argument is based on these premises:
The allocation of scarce resources is a problem of vital
importance in an advanced economic society such as ours.
Accounting data play a significant role in the allocation of
scarce resources both within and among enterprises.
Accounting data are made more reliable for decision purposes if
they are subjected to competent, responsible, and independent
verification.

If we can agree that these are valid propositions, let us add the
following which has at least intuitive appeal and is the essence of
my argument.

The verification of accounting data can be accomplished more
effectively and more economically—
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If practicing accountants have a sound understanding of and
an appreciation for their environment, their responsibilities,
their opportunities, and their limitations.
If education provides a full range of support for practitioners.
If practitioners develop a professional loyalty that, when the
occasion demands, overrides lesser loyalties.
The thesis of this paper is that professional education can make
a significant social contribution by increasing the effectiveness and
economy of accounting practice, and that accounting practice is so
varied, complex, and responsible that special educational efforts
are required to instill and maintain professional proficiency and
*
perspective.

Complexity of Practice
For several reasons, even an active practitioner in accounting may
be less than well informed on important aspects of his profession.
The practice of public accounting is not a neatly ordered and
nicely structured activity. Public accounting firms vary in size, in
manner of organization, in operating policies, in their attitudes
toward professional organizations, and in the nature of their
practices. Audits differ by industry, by company, and even by
auditor. Industry and company differences, the use or nonuse of
electronic data processing equipment, the applicability or non
applicability of statistical sampling methods, and the experience
and technical skill of the auditor all influence the extent and
nature of audit programs.
An increasing number of authoritative bodies with somewhat
different interests and points of view issue requirements which
may or may not apply to specific clients. Rather than being
inductively derived from the practitioner’s experience, these
requirements may reflect the views of distant authorities having
little knowledge of the conditions under which they must be
applied. The practitioner is at once under constant pressure to
keep abreast of such developments, to live within constraints of
time and cost, and to reconcile the needs and wishes of clients
with his own responsibilities to others. Thus, public accounting
practice readily becomes a consuming type of activity that leaves
most practitioners little opportunity for inquiry into develop
ments not directly germane to their daily activities.
*The argument developed in this paper relates primarily to audit practice.
A similar case can be presented for tax practice and management advisory
services.

24

Much of what a professional practitioner ought to know about
his profession must be brought with him when he enters practice
because the opportunity to obtain it later is a limited one. Very
few of the many people in public accounting have an opportunity
to see the profession in its total aspect, to participate in
developing authoritative pronouncements, to engage in the prac
tice of its many specialties, or to gain even a small part of the total
experience shared by its members. Yet, without some operational
understanding of the total profession, even the specialist cannot
serve as effectively and as economically as he might. He cannot see
all the implications of his actions for the work of others, and he
may overlook opportunities and hazards. Neither the total
potential of his contribution nor the limitations of his under
standing will be apparent to him.

Some Contents of a Professional Education
What would a professional education include that would make the
future practitioner more aware of the full sweep of his profession
and of his obligations as a member of it? In addition to the many
technical topics now treated quite adequately in standard courses
and by available textbooks, it should include consideration of the
following:
1. A serious attempt to describe the role of the profession and
to impress on the student the importance of that role and of
the forces working on those who seek to fulfill it.
2. An exhaustive description of the organization of the
profession and of the structural elements of which it is
composed.
3. A thorough explanation of the obligations of the practicing
accountant.
4. An introduction to the range of matters involved in the
conduct of an accounting practice.

Role of the Profession

The factors that affect the flow of credit, the nature of the
investment market, the importance and limitations of financial
reporting in facilitating investment and credit decisions, the need
for independent examination of reported financial data, the
shocking importance of earnings per share in the lives of men and
of companies, and the fact that risk is an element of business that
cannot be eliminated should be given more than passing attention.
Unless one appreciates the need that nonexperts have to rely on
those with greater technical skill and knowledge and the will-
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ingness with which they would shift decision-related risks to those
on whom they do rely, one cannot appreciate the environment in
which accountants perform their daily tasks.
One of the dangers inherent in professional education, as in
other educational programs, is that of overspecialization. Keeping
that possibility in mind, we should still not ignore the fact that
within the accounting profession there are those who specialize in
tax services, in SEC practice, and in various aspects of manage
ment advisory services as well as in auditing. The person who
anticipates a career as a sole practitioner in a small community
needs a somewhat different educational base than does one who
will join a large international firm.
Structure of the Profession

In addition to the needs of his clients, the practicing CPA must
cope with a variety of pronouncements issued by his firm,
professional organizations, and various authoritative bodies. To do
so, he must understand the nature of their requirements, the
extent of the authority each possesses, and the sanctions they can
impose. For all relevant authorities, he must know how to obtain
proposed and actual promulgations, how to understand them, and
how to interpret their significance for clients. So that he may
influence the decisions of such authorities as well as conform to
their edicts, he should understand their operational and decision
making processes.
Because much of what a practicing CPA accomplishes in raising,
modifying, or meeting professional standards is accomplished
through professional organizations, he should have knowledge of
their strengths and weaknesses, how to participate in their
activities, and the assistance they can be to him in his professional
work. The kinds and relative importance of the professional
literature to which he should give attention and the desirability
and possibilities of contributing his own views for publication
should receive attention.
No organization is more important to a practitioner than the
CPA firm in which he finds his working environment. The style of
organization, procedures for reaching policy decisions, and admin
istrative practices of CPA firms have both philosophical and
mundane aspects. What functions are performed by CPA firms?
Could these be performed more usefully by other types of
organization? Do large firms tend to encourage or inhibit
professional characteristics? Are they a means whereby relatively
independent professionals associate themselves together for
mutual support, are they organized to permit a few to dominate
the work of many, or are they something in between? Do a few
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firms dominate practice unduly and, if so, is the result socially
desirable? How is the quality of service controlled within a firm
having many offices geographically distant from one another?
In preparing the future practitioner, thoughtful attention
should also be given to a professional man’s relationship with his
clients. The relationship is not a simple one, affected as it is by a
variety of requirements and third-party responsibilities. The extent
of the client’s obligation to the independent accountant as well as
the accountant’s responsibility to the client warrants examination.
Such topics as the conditions under which a practitioner should
withdraw from an engagement, or refuse to accept a new client, or
seek legal advice should be given extended attention. When the
client is a corporate entity, a common situation, the independent
accountant may unconsciously identify certain officers of the
corporation as “the client” merely because most of his contact is
with them. The considerations that he should keep in mind to
keep his responsibilities to the company’s representatives, to its
present shareholders and creditors, and to its prospective investors
properly sorted out are neither self-evident nor easily mastered.
When disclosure of confidential information could affect interests
in the client company in opposing ways, how does he determine
whether to disclose or to keep silent?
Because the total profession is a varied and complex structure
affected by many interrelationships, some attempt to provide
entrants with an appreciation of the characteristics that integrate
its diverse activities into a single profession is an important
objective of the educational process.
Obligations of the Practitioner
One of the overriding facts of professional practice is an
imperative awareness of the possibility of adverse litigation
growing out of an increasing number of possible actions or
omissions. An important social cost of public accounting is the
increasing amounts of unproductive time and effort that must be
devoted to defending against legal actions of one kind or another.
Some of these are disciplinary procedures brought by regulatory
agencies, some are civil suits in which plaintiffs assert alleged
damages owing to reliance on the accountant’s work, some are
criminal actions in which accountants are charged with a form of
conspiracy or other unlawful action. Whatever their nature, the
cost in time and strain and legal fees is overwhelming.
Without denying the need for standards and their enforcement,
the social as well as the personal cost of excessive litigation is
apparent. To the extent that appropriate educational efforts can
make a practitioner aware of the hazards of practice so that he can
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avoid litigation in the best way possible—by doing such good work
that there is no basis for suit against him—the better for all
concerned. But even the most conscientious and competent
practitioner may occasionally find himself in legal difficulty and
he must know how to respond so as to reduce the costs to all
concerned. Intensive study of the rules of authoritative bodies and
the decisions in important cases should be included in academic
preparation for professional practice.
A similar knowledge of the rules of professional conduct of the
organizations he will be expected to join and of the state or states
in which he is licensed should be required. The one-day reading
assignment of the AICPA’s Code of Professional Conduct typical
in many auditing courses is no more than a token. With only a
little imagination, a series of cases could be developed that would
not only provide exciting course material, but would help to avoid
repetition of some of the genuine tragedies of recent years.
An introduction to the necessity, nature, and purpose of
liability insurance is relevant to the study of professional liability.
To some educators, accountants’ liability insurance is a slightly
immoral, if not illegal, way of avoiding professional responsibility.
To the practitioner open to class action suits of staggering
proportions, it is his only hope of enduring under unwarranted
burdens of potential liability.
Conduct of a Practice

The courses in management included in the typical business school
curriculum do little either to prepare a student for a managerial
position within a public accounting firm or to help him to
understand the reasons for the administrative requirements
imposed upon him. Management of a personal service enterprise
may have much in common with the management of productoriented organizations; it also has important differences. The
importance and means of organizing in a way that facilitates
effective service to clients; of managing personnel, the firm’s
primary resource; and of recruiting and training in order to
optimize that resource warrant careful study. The more mundane
but nonetheless important necessity of pricing and billing for
services rendered must also be given attention. Failure to realize
the impact of such considerations on professional performance
reduces the effectiveness of the practitioner.
Perhaps the major management problem in public accounting is
that of quality control. Establishing definable standards of quality
in a personal service activity is difficult at best. Finding ways to
express those standards so that they are clear to a large number of
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people with different educational backgrounds and experience and
serving clients in a variety of circumstances compounds the
difficulty. Yet in a very real sense, this is the heart of carrying on a
public accounting practice, and quality control contains the
answer to most of the difficulties that beset public accounting
practitioners today.

Developing Course Materials
In suggesting these topics for study in a professional education, I
have not mentioned the difficulty of designing courses or
supplying textbooks. Obtaining adequate educational materials
will be far from easy, perhaps almost as perplexing as finding
competent teachers. Not many people are qualified to teach these
subjects in a professional program. The typical young Ph.D. may
find them not only completely foreign to his experience but
intellectually unattractive as well. That is one of the reasons why
we do not now have anywhere, to my knowledge, what can be
described as a thoroughly professional education in accounting.
The need for time to develop appropriate materials and to prepare
knowledgeable instructors is pressing. I have little doubt that
essential support will be available to the school and to the faculty
who seriously undertake to provide professional education.
But professional education is more than courses and textbooks
in an undergraduate or even a graduate framework. A complete
program of professional education prepares the student to practice
his profession, assists the practitioner to meet his responsibilities,
and supplies the profession itself with effective criticism and
relevant research.
Continuing Professional Education

The accounting profession at this time is searching its conscience
for the courage to impose upon itself a requirement for continuing
education beyond acquisition of the CPA designation. A number
of states have already added to their licensing regulations a
provision for the completion of a number of hours of professional
education each year if the practitioner is to retain his qualification
to practice. Although the substance of enactments to date can
only be described as no more than moderate, the issue is one that
arouses Strong feelings. With rare exceptions, universities and
colleges have taken little part in this movement. Neither have they
been acclaimed generally as the most appropriate providers of the
desired educational opportunities. The Continuing Professional
Education Division of the American Institute of Certified Public
Accountants has inherited that opportunity almost by default.
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If we had an educational system in this country attuned to the
needs of the public accounting profession, short courses and
special programs intended to provide the kind of updating called
for by the proposed continuing education requirements would
provide a natural outlet for faculty talent. An educational program
that strives to prepare new entrants for the profession should also
have something to offer to those who have been in practice for a
number of years but who have had perhaps less than adequate
time to keep up with current developments. Teachers in such a
program should have much to gain, as well as to give, in
discussions with those currently engaged in practice. Extensive
participation in continuing education programs should be a goal of
professional education from its inception. Indeed, absence of such
participation may imply a failure to measure up to the standards
of true professional education.

Effective Criticism of the Profession
The public accounting profession today is the object of more
criticism than it enjoys, yet that criticism is often ineffectual. To
be effective in the sense of aiding progress and improvement,
criticism must be constructive. But being constructive is not
merely telling others what the critic thinks they ought to do. A
constructive critic is one who has investigated the possibilities
sufficiently to have some depth of understanding about possi
bilities and limitations, who has labored to understand why the
practices which he finds unsatisfactory are now followed by
intelligent and honest men, and who has tested his own proposals
sufficiently to have evidence that under the variety of conditions
in which they will be applied they have a satisfactory probability
of attaining their purpose. Effective criticism does not have to be
friendly, although that helps, but it does have to be so well-based
that hard-bitten practitioners are not inclined to shrug it off as
unrealistic and overly theoretical.
Effective criticism should be part of the support that pro
fessional education provides to the practicing profession. Pro
fessors in professional programs should have the kind of dedica
tion and interest in their work and in their students that would
cause them to go well beyond the securing of the required
graduate degree in preparing to teach. They should feel the need
to become acquainted on a first-hand basis with the problems of
practice and then to stay current as new problems and difficulties
arise. The accounting dilettante whose sole interest is in revolu
tionizing accounting theory with no serious consideration of the
disruptions and other costs of doing so offers a minimal
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contribution. One of the reasons we have had less than the amount
of progress we so much need in the development and estab
lishment of accounting principles is that our critics have been so
easily satisfied with superficial remedies. Few of them have
familiarized themselves sufficiently with the actualities of the
profession’s problems to be able to propose pragmatic solutions.
Yet, if even only a small number of dedicated academics would
develop such an interest, their impact could be profound. Through
their students, they could multiply their influence many times.
Why should we not have the accounting equivalent of the law
reviews sponsored by professional law schools and staffed by
outstanding students? Why could not a competent professor lead
students into enough background study that their critique of an
annual report, or a proposed Cost Accounting Standard, or an
Accounting Series Release, or whatever, showed such a depth of
understanding that those responsible for the item studied would
pay heed to the students’ conclusions? If we had as many as four
first-class professional schools sponsoring publications of this
nature, we would have at once a useful start toward effective
criticism of the profession and a training ground for the kind of
professional leaders who are now in dangerously short supply.

Accounting R esearch

A similar point can be made about accounting research. The Wheat
Report, which proposed the Financial Accounting Standards
Board organization, noted how ineffective the accounting research
performed for the Accounting Principles Board had been in
assisting the APB to establish accounting principles. Note that
unsuccessful as the Wheat Committee found it to be, the research
to which the report alluded was deliberately commissioned and
designed to serve the needs of the APB. We have no measure of
how much additional accounting research, not so specifically
commissioned and designed yet costly in time and effort, has
failed to have any impact on accounting practice whatever. The
total amount of accounting research performed in the last twenty
years may well outweigh all that had ever been done before, yet
what has been its impact on the practice of accounting?
My intention is not to criticize either the research or the
profession for their seeming disregard for one another, although
both may be at fault. This situation does, however, point to the
need for developing a research approach that will be viewed
favorably by those members of authoritative bodies who make
decisions bearing upon the entire profession.
One of the disturbing facts about our research efforts is the
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almost total lack of attention to some of the problems that have
plagued the practicing profession for years. As an example, take
the interrelationship of internal control and the audit program.
One of the axioms of auditing is that the quality of the audited
company’s internal control has a direct bearing on the extent and
nature of the audit program to be applied by the independent
auditor. Yet I know of few, if any, practicing public accountants
who assert complete satisfaction with the way in which they and
their colleagues review internal control and relate their findings to
audit programs.
Over the years I have given this topic a substantial amount of
time and thought and have had the good fortune to work with
very able auditors in more than one firm. Yet I must confess that
both intellectually and practically it is one of the most intractable
problems I know. We need much more work on it. We must learn
how to teach the components of a good internal control system to
college students if we are to prepare them for the profession. We
must learn how to analyze and evaluate the strengths and
weaknesses of the internal control systems of all the various kinds
of enterprises and organizations with which auditors must deal. We
must establish standards of performance for the review and testing
of internal control that can be applied effectively under the
conditions in which audits must be performed, conditions which
call for time and cost constraints.
Although internal control presents a particularly difficult
problem, it does not represent our only need for additional
research. The entire subject of the relative reliability of the
different kinds of evidential matter available to an auditor needs
attention. To what extent are auditors entitled to rely on the
confirmation requests of customers whose own records of their
obligations may be inadequate? To what extent does negative
confirmation provide dependable evidence of the authenticity of
claimed receivables? To what extent do readers of the auditor’s
standard short-form opinion comprehend its meaning? How
understandable are qualified opinions?
Frankly, I would be hard put to design a research study for any
one of these possibilities. But that denies neither the need for
research nor the possibility of its successful completion.
If research is as closely related to education as I think it is, if
the talent and dedication to the investigation and solution of
difficult problems can be found in colleges and universities, as I
think it can, then one of the great contributions that professional
education might bring to accounting and to society is the
discovery of effective research approaches and their application to
the problems of auditing and accounting.
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Professional Loyalty
A few thoughts about the need for professional loyalty seem
appropriate. When I taught a graduate course in auditing at the
University of Illinois, we often wrestled a little with the concept
of a profession and the responsibilities of a professional man. I
would ask my students if they thought I met the requirements of a
professional accountant. They either responded in the affirmative
or kept silent; few denied me the honor. I would then argue with
those who were willing to accord me professional accounting
status. The point I tried to make was that no one was a
professional accountant who was not actively accepting the
responsibilities that only professional practice can bring.
Seldom was I successful in convincing students that the
acceptance of responsibility was that important. To them,
education, experience, reputation, integrity, and similar factors
were far more significant.
My recent years in practice, not my first such experience but
my first at the partner level, leave me with no question but that
my earlier views were well founded. More than by any other single
factor, a person practicing a profession is distinguished from the
rest of the world by the responsibilities that his professional
practice place upon him. If we do not get that understanding
implanted in the mental attitude and problem-solving approach of
those who enter the accounting profession, we have not prepared
them adequately.
In accounting, as in other professions, a major responsibility to
the client must be recognized, a responsibility to give the client
absolutely the very best the professional has to offer in the way of
skill, effort, judgment, and wisdom. The professional has no duty
to follow instructions slavishly; indeed, submerging his judgment
to that of the client violates the very spirit of professionalism. It is
the independent judgment of the professional, based on such
inquiry into the facts as he considers necessary, that makes his
services valuable. Loyalty to his profession and to himself forbids
him to permit the client’s judgment to dominate his own.
Try to grasp the difficulty of such a relationship. The
professional rightly has a keen interest in his client’s welfare. He is
employed to further that welfare, not to destroy it. Yet he must
be prepared to oppose the client’s welfare, to stand firm on
principle if acceding to a client’s wishes would contradict the
accountant’s professional responsibility to formulate and act upon
his own best judgment.
In recent years, the profession has become much concerned
with this need to observe a professional loyalty. The loose
assertion that “The public is our only client” is a clumsy and
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unrealistic effort to describe that loyalty. The difficulty with the
quoted assertion is that it does not fit the facts. The company that
engages the professional accountant is his client, not some
unidentified, unknown, unknowable public somewhere out there.
And as a client, the company, through its representatives, has
certain moral and legal claims on the accountant. Up to a point,
the client’s wishes deserve and require consideration. Beyond that
point, the client’s wishes may trespass upon the accountant’s
responsibilities to his profession. If the client presses to that point,
professional loyalty must become the accountant’s guide.
Little need be said here about the difficulty of identifying the
crucial point, of recognizing it under the pressures of time and
complexity involved in completing an engagement. But this merely
reemphasizes the need to describe professional loyalty as clearly as
we can and to inculcate in students and practitioners alike a
fervent desire to observe that loyalty throughout their careers.
Professional education, to merit the description, must see this task
as one of its most fundamental requirements.

Size of the Profession

But even if one grants the theoretical validity of these arguments,
what of the numbers? How many people are affected? Is
accounting a relatively large or small profession? Is it declining or
expanding?
Membership statistics of professional associations give some
indication of the rapid and continuing growth of the accounting
profession. Over the last ten years, such membership has almost
doubled and the pace has not lessened in recent years. The AICPA
provides the following information.
Membership
All CPAs
(Estimated)

1963
1964
1965
1966
1967
1968
1969
1970
1971
1972
1973
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84,370
87,890
92,134
98,153
101,100
107,261
111,530
119,270
127,090
136,920
144,320

American Institute Texas Society
of CPAs
of CPAs

47,179
50,211
53,528
57,023
60,333
65,122
69,204
74,413
80,255
88,168
95,326

3,734
3,889
4,288
4,420
4,580
4,781
5,083
5,402
5,911
6,450
7,070

A comparison of occupational employment data published by
the Bureau of the Census provides the following numbers for
**
1970:
Accountants (not including
computer specialists)
Dentists
Lawyers
Physicians, medical and osteopathic
Teachers, college and university

711,363
92,563
263,745
279,658
491,707

Even if the “accountants” classification includes a generous
number of nonprofessional workers, the number remains impres
sive. It also fails to include many financial executives who are
described as “managers and administrators” but whose educational
background is in accounting. Based on the numbers alone, the
failure of our educational system to provide professional edu
cation for accountants is difficult to justify.

Conclusion

So I have no difficulty in concluding that society needs profes
sionally educated accountants. The audit function is essential in
our society. It must be performed with professional skill and
responsibility. Professional education will improve professional
skill and strengthen professional responsibility. But does that need
lead us ineluctably to professional schools? Can we not have truly
professional education without establishing professional schools?
The answer is that we never have, and I think we never will. Our
present educational institutions are unavoidably laden with cus
tom, tradition, habits, and the apparent successes of their
professors and former students. Within those institutions change
comes too slowly to meet our needs. We need a new vehicle to
keep pace with present needs; we need a professional school
dedicated to professional education in accountancy.

**U.S. Bureau of the Census, Census of Population: 1970, Subject
Reports, Final Report PC(2)-7A, Occupational Characteristics, U.S. Govern
ment Printing Office, Washington, D.C., 1973.
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Comments by...
Stanley J. Scott, Partner, Alford, Meroney & Company

I would like to make one observation on some of the remarks that
Bob Mautz made. His touching on the matter of research and the
need for research, and the genuine possibility that, through the
professional school of accounting setup, this research could be
made more germane to the needs of the profession, intrigues me.
The other night when I was on a plane coming back from New
York, I had the opportunity to read the discussion memorandum
the Financial Accounting Standards Board has distributed on
foreign currency, and I was amazed by it. Looking at my
background in connection with foreign currency, I think about
twenty years ago was the last time I had to make a foreign
currency translation and a consolidation. Then, I didn’t have any
problems. Nothing came up that was a particular problem. But
there are twenty-six issues raised in this FASB document, none of
which I was really familiar with. And in discussing this with Sandy
[John C. Burton] last night, he indicated that there are still some
issues that the discussion memorandum didn’t even discuss.
Now, all of this points out to me that in the last twenty years
we have had tremendous increases in the complexities of the
practice of public accounting. The young people coming into this
profession will require tremendous training. This is not to say that
our present educational facilities haven’t given some training, and
are not capable of giving training; I don’t mean to imply that. But
with the numerous complexities that the accounting profession is
facing, I think we need a specialized and concentrated effort in
this direction to prepare people for it. We also need a vehicle that
can really be at the forefront of the research effort that is involved
in furthering our professional aims and goals.
One other thought now. The continuing education program that
Bob mentioned is certainly a valid thing that is needed. Perhaps
the need is being served. But I would just raise one question. Why
is it that the profession itself, accounting firms themselves, and the
American Institute of CPAs, as Bob implied, have had to take on
this effort? Why is this effort not being handled by present
educational facilities?
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Comments by...
Guy Trump, Vice President for Education and Regulation, American
Institute of Certified Public Accountants

I think that you are correct, Bob [Mautz], when you say that we
have not had, we do not have, in the United States or elsewhere in
the world, professional education for accounting. I think that
within the current structural arrangements we are unlikely to have
such education. To clearly and positively identify your objective
as the preparation of accounting professionals is, I think, a far
different kind of situation than is the somewhat ill-defined
objective which we now have in accounting programs throughout
the country. I think that if you begin to analyze the problems that
are related to that clear specification of objective, you are forced
to the conclusion that what we are doing today is not professional
education.
I have been opposed to the concept of schools of professional
accounting for a long time, because most of the arguments which I
had heard advanced for professional schools were unrelated to the
educational experience involved in the program. We talked about
the prestige that is attached to professional schools, the possibility
that professional schools would attract better faculty and better
students and all of this sort of thing—all of which may be
interesting and have some bearing. But I was not convinced that
the educational experience potential in the professional school was
better than that which was potentially available in the business
school. It is only within the last few years that I have come to
change my position on that point. One of the things which has
been distressing to me has been the clear shift in too many schools
of business to the position that their objective is the preparation
of managers, decision makers, if you please, and that within their
objectives there is no place for the preparation of accounting
professionals. If this is an attitude which becomes more widely
held than it is today, I think it leaves the profession little
alternative. I know quite well this is not the attitude of many
schools and I am delighted that there are schools like the
University of Texas that still have a strong concern for the
preparation of accounting professionals. But the arrangements,
institutional arrangements, which are typical of the American
university today and the business schools of today, particularly
since the Gordon & Howell reports, are such that I think truly
professional education for accounting is unlikely to be a major
objective of most business schools.
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Questions and Comments: Session II
Question: Is there a consensus whether such schools, if estab
lished, should be graduate schools, as espoused earlier by Mr.
Burton, or two-year professional schools which follow a three-year
preaccounting program?
Response by Kermit Larson: I do not think any absolute position
has been reached about the nature of the programs that would be
included under a school of accounting. However, our perspective is
that it would not be appropriate for major institutions which are
currently large producers of accounting students at both the
graduate and undergraduate levels to establish a school with a new
(single) program that would effectively cut off the varied programs
that are now in existence. It seems possible for us to develop new
programs which continue to provide students the option of
graduating with an accounting education at an undergraduate level
or of pursuing a higher level of professional education at the
graduate level. I see one alternative having significant potential for
a variety of reasons, including the desire to attract outstanding
students from nonbusiness areas and the desire to provide a
defined option to the increasing array of community college
graduates. That alternative is to develop a program which would
provide essentially master’s level competency but which would
start with students in the junior year. The program would organize
a substantial portion of their liberal education as well as their
professional education so that the liberal education was broad
ening and at the same time relevant to the professional focus. I
think we could accomplish that kind of program and still maintain
our stance with respect to the possibility of baccalaureate students
as well as master’s students who had decided to pursue accounting
after a four-year degree in another area.

Comment by George Kozmetsky: Speaking as the dean of the
College of Business Administration and Graduate School of
Business, we believe in evolutionary revolution. As I listen to you
today, I am sure you all conceive of a school of professional
accountancy or a school of accountancy as a revolutionary step.
We believe in evolving revolution. So let us tell you what our base
points are at the University of Texas—how we go about evolu
tionary change. We currently have a Master of Professional
Accounting program which has made remarkable strides in a
two-year period. For five years of my tenure, there were never
more than thirty-five to fifty-four MPAs registered in the Graduate
School of Business. That number has shot up to as high as 186
students in less than two years.
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One cannot get an MPA degree at the University of Texas
without putting in an average of 48 semester hours following a
four-year undergraduate degree. There has been almost two-andone-half years of work trying to resolve what is the next
appropriate step; where are we going now? What Kermit, as
chairman of the Department of Accounting, is saying, and what I,
as the dean of the Graduate School and the Undergraduate
College, say is that we believe in working with the staff and the
faculties that we now have, not only those in the Department of
Accounting and the Business School, but also those in other areas.
Further, we are attempting to develop a closer tie to the
profession and to consult with the profession so that we can do
the great things this last speaker told us.
In the next year, maybe as long as two, we will have a very
definitive answer. My prediction—and the answer to a question not
asked—is fairly simple. I, as George Kozmetsky and representing
the College of Business Administration and the Graduate School
of Business, am emotionally biased that before I retire as a dean,
there will be established a School of Professional Accountancy. At
this point, I admit this is an emotional commitment; the logic
behind it has yet to be developed.

Comment by Guy Trump: As Dean Kozmetsky says, no matter
how badly we want a revolution, we are going to have to be
content with an evolutionary process because that is the only way
we will get professional schools of accounting. The ultimate
arrangement is a long way off. I was a little disturbed, however, in
the preceding session when somebody said, “Why don’t we first
define the purpose of a professional accounting education pro
gram?” Well, if we define the purpose today, by the time we get it
fully implemented ten years from now, the profession is going to
be a different profession. To get where we are going we have got
to catch on to the train while it’s moving—today—and then keep
up with it. It’s a tremendous challenge.
Comment by Ray Sommerfeld: Part of the reason we don’t know
what precise form an accounting school program will take, and
how long the evolutionary period will be, is that we really don’t
know yet what the specific course content should be; how much
time will be required to cover that content; what teaching
materials will be available; and so forth. I have been working on
the development of our tax area in the MPA program and have
been amazed at what has been done and what is being done in the
area. But it has been a seven-, eight-, nine-, or ten-year process and
it is a long way from being completed yet. The lead time for the
development of a complete professional school of accounting
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hasn’t been defined yet, and perhaps cannot be at this stage. I
think two years is optimistic; I think it’s going to be ten years
before we see the complete realization of what we are talking
about today. But we don’t know yet because we’ve never tried. I
think Bob [Mautz] is right; there is no professional education in
accounting in the United States today. I think we are beginning to
see what that might mean, but I don’t think that we know yet
what to teach or how to teach it or what it is going to take to do
that.
Question: Bob [Mautz], your presentation seemed directed
primarily towards public accounting as it relates to the pro
fessional schools. Could you comment further on that particular
issue?

Response by Robert Mautz: As I mentioned, my remarks were not
directed to all of public accounting, but really just at auditing. We
would also have to give some very serious attention to the kinds of
courses that management advisory services personnel should have
because their responsibilities tend to be somewhat different. The
experience with law schools has been that if a person wanted to be
a lawyer he went to law school, no matter what he was going to do
later, no matter where he would pursue his career. So I agree
wholeheartedly with Guy [Trump] that the program ought to be
directed at developing professional accountants and educating
them as best they can be educated. Let them choose later whether
they will seek their careers in industry or elsewhere. Now, there
may be some fairly specialized courses that some people would
wish to omit and other people would wish to have. And that
would be a choice that would become available as the school
became better developed and a wider range of students and a
wider faculty expertise emerged.
Question: Several people at this meeting have expressed some
concern over the tremendous responsibilities that are being
imposed on accountants having the position called “senior.” These
are people who have been in public accounting three to five years
or even less. The concern seems to be that these people—seniors—
must be given responsibilities for which they may not be qualified
in terms of their education and experience. In what ways is
professionalization of accounting education going to offer some
promise that these people are going to be qualified for the
responsibilities being thrust upon them?

Response by Robert Mautz: First, let me say that none of us is
going to say that our seniors are not qualified to accept the
responsibilities that are thrust upon them. Obviously, they are
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capable or we wouldn’t let them accept such responsibilities.
I taught auditing for a good many years and know that the time
available in the basic auditing course doesn’t really give time to
explore the subject thoroughly. The topic clearly needs a great
deal more time and attention devoted to it. Consider the Billy Sol
Estes case. Here was a fellow who suddenly became not a senior
accountant but a sole practitioner and who obviously didn’t have
any appreciation of the kinds of pressure that could be put upon
him in practice. I don’t doubt that he was honest and reasonably
intelligent. But apparently no one had ingrained in him, over a
long period of study, accurate concepts of an auditor’s respon
sibilities and what it means to meet these in actual practice.
We could develop proper student understanding, I believe, by
studying a series of cases, both real cases and armchair cases. Given
more time and with directed attention, I think we could convey to
students a practical understanding of the kinds of pressure they
are likely to encounter and the kinds of responsibilities that they
will have thrust upon them. If they read the testimony and the
judgments in some of the cases, I think they would become alert
to these things. Our own in-house legal counsel makes the point
that nothing converts a person to good work so quickly as being
involved in litigation.
Question: My question concerns job satisfaction and related
employee turnover. At present, employee turnover during the
early years of employment in public accounting firms is great. If
students come through the kind of educational program being
discussed here today, how will the profession, the firms, provide
the kind of job satisfaction necessary to recruit and retain these
students?

Response by Stanley Scott: I think that represents a tremendous
challenge to accounting firms. But I would also like to observe
that the attitude on the part of people coming into the profession
might not be quite as different from what it is now as you might
think. And I say that a little facetiously.
Comment by Billy Mann: On that particular point, it would seem
to me that a professional education of the kind that Bob Mautz
describes might possibly create the attitudinal change needed; that
the entry-level man might realize that this is a profession and that
knowledge of and experience in performing the basic nitty-gritty
activities are essential to full professional development.

Comment by Robert Mautz: I would add this thought. Right now,
many of our brightest bachelor’s degree students who come into
accounting are really scared to death. They are scared that
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somebody is going to leave them alone on an audit and they don’t
feel confident of their ability to move in and do what is necessary.
On the other hand, some of the students that aren’t as bright don’t
visualize the responsibilities and aren’t nearly as concerned. But
they scare us to death. A solid professional education could give
students a little well-founded confidence. Firms could then move
them into the right kinds of work rapidly enough to hold their
interest. I don’t think there would be any question that we could
give them stimulating work their first year if they were prepared
for it. In addition, the kind of education they would get in a
school of accounting, by making students aware of what they are
getting into, would make them appreciate the need and oppor
tunity for experience. I don’t think many of them would think
they are ready to be partners, nor would we think of them as
ready to accept partner responsibilities, although we could move
them along more rapidly. We might, for example, take them along
to more closing conferences than we do now to give them an idea
of what is in store for them in the near future.
Question: Mr. Trump, assume that, as an educator, I am very
interested in the development of a proposal for the establishment
of a school of accounting which I will probably have to submit to
the Board of Regents. You, at the national office of the AICPA,
have been able to make observations about what has been going on
in accounting education and the business schools—how things have
been evolving. Could you be more specific about what I could put
in that proposal to the Board of Regents?

Response by Guy Trump: I don’t know that I can. I recognize,
first of all, that we are at a point where financing higher education
is difficult. There are cases around the country where we are
having budgets cut and tenured faculty discharged and all of this
sort of thing. So that if we are talking about the concerns of a
Board of Regents for not involving any additional expenditures for
the creation of new educational entities of one sort or another, I
am not sure how you answer that question at the moment. I think
that the problem of convincing regents of the desirability of an
action of this sort, judging from my own years in the academic
world, may be less difficult than convincing your colleagues and
central administration of the desirability of making such a change.
One of the things which has characterized education has been the
fact that change doesn’t come very easily in the educational world.
I am not at all certain that your question of how you prepare a
proposal for the Board of Regents is subject to any general kind of
answer. The appropriate proposal will probably have to be
distinctly tailored to the specific situation at a specific institution,
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the personality and nature of the central administration, and so
forth.
Question: To pursue the last question further, Mr. Trump, what
have you observed insofar as the relative status of accounting
departments within business schools over the last few years?

Response by Guy Trump: I have observed, since the early 1960s, a
gradual decline in the place of accounting as an academic
discipline within the schools of business. This is a generalization
that may not be true in many institutions, especially the select
group of institutions represented here today. Further, I think I can
establish as a fact that the percentage of accounting faculty
possessing CPA certificates has declined in the last five years. I
have data on that. Also, I can, by reference to the doctoral
dissertation titles of the last five or ten years, identify a distinct
change in the nature of the research interest and concurrently a
decline in interest in professional aspects of the discipline. I don’t
think I have to itemize these for you; I think these are things you
all know. If it were not that there was evidence of a decline in the
effectiveness of professional education for accounting in the
United States from whatever levels it once attained, I do not think
we would be having a symposium of this sort today. I think that
most of us feel that we have to anticipate change and that really
what we are getting in the way of accounting education is not
truly adequate for professional preparation.
Comment: It probably would not be the best strategy to go to a
Board of Regents with the decline in the status of accounting
education as the basis for seeking a school of accounting. Your
strategy, it seems, should be to show how such schools will better
serve society.
Comment by Kermit Larson: I would like to try to draw together
a couple of points that have been made. Bob Mautz referred to the
increasing complexity of accounting practice and the increased
number of people that are graduating in accounting and entering
into practice. There was also a comment made in the earlier
session about the significant concern of many academic account
ants on whether or not the thrust of schools of accounting would
be essentially limited to servicing public accounting firms. To tie
these points together, it might be appropriate to recognize the
increasingly broad diversity of accounting practice. It ranges from
the most articulate, highly professional practice (perhaps in large
CPA firms) to the most inarticulate or ill-defined types of social
assessment and responsibility accounting practices.
In the past few months I have been approached on two
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occasions by individuals representing either governmental agencies
or bodies that were related to governmental agencies. They were
concerned with the educational needs of people who are involved
in performing something like a social assessment function.
One of the persons that approached me was concerned with a
group of what he called “auditors.” I do not know yet precisely
what they do. I know he was concerned with their inadequate
educational background. In general, they are concerned with the
requirements of federal agencies and federal contacts. They are, at
this point, employees of state government. At the present time it
would appear that these “auditors” represent a kind of inarticulate
practice of accounting that has a substantial educational need
which is not being satisfied. It may be that as part of the evolution
of professional accounting practice, fifteen years from now we will
find that a smaller portion of that practice is accomplished
through CPA firms than is now being accomplished through CPA
firms. I am fascinated by the fact that a very significant portion of
law school graduates, for example, find professional education
very valuable but they don’t end up practicing law in the sense of
becoming a public practitioner. It may well be that professional
education in accounting has that kind of future as well; a future
that involves recognizing a much more diverse and now undefined
kind of practice that will demand, in the final analysis, pro
fessional education.

Comments by Charles Taylor: I would like to read a short
statement made by Ken Most as the background for a comment of
my own. This quotation is taken from the Education & Pro
fessional Training section of the Journal of Accountancy, Sep
tember 1965, page 87.
The objectives of accountancy education are special and not general; it
is designed to prepare the student for subsequent specialization in the
field of accountancy. The graduate may proceed to public practice, or
to accountancy in commerce, industry or government, or to consult
ancy in this area. Very few graduates intend to step sideways on leaving
college and pursue a career in which their accountancy studies will be
beneficial but not essential.
The objectives of business education, and of economics, are entirely
different. Very few graduates intend to specialize in the field of
accountancy. The graduate of a business school intends to specialize in
business or in management; the graduate of an economics school
considers government and business equally. Neither of them sees
himself as a member of a profession, although the possibility of
becoming one is not excluded.
In this difference of objectives lies the necessity to found schools of
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accountancy within universities, on the same basis as existing schools of
medicine and law. The disadvantages listed by your contributor
[Journal of Accountancy, May 1965] are not fundamental and can be
overcome by ensuring that the school of accountancy is large enough to
attract specialist teachers of its own, and by establishing it at an
institution with strong schools of law, mathematics, economics and
sociology, whose specialist teachers can be called upon to lead and
guide in their subject areas. Duplication of accounting courses is not
necessarily a sin, for the type of course suitable for a student of
business administration does not fit a professional accountancy student.

Guy Trump has made the comment that fewer Ph.D.’s
completing their work now are CPAs. Although I do not have the
facts to support my opinion, I suspect that most of us would agree
that many recent Ph.D.’s are not interested in professional
accounting. If true, this could have serious implications with
regard to the transitional alternatives that may be available to us.
Are we locked into our present organizational framework because
accounting faculty members are really not concerned with forming
a separate school of accountancy, or because they are not willing
to take a bold step and jeopardize their present positions? Further,
it seems to me that very few deans favor a bold separation of
accountancy from the school of business administration.
As Ken Most said in the statement quoted a moment ago, what
is logical in terms of education for business administration people
is not necessarily logical for accounting students, especially in
terms of their professional preparation. It seems to me that there
has to be a bold step of separation. We constrain ourselves to a
certain extent by saying we must have facilities, text materials,
and so forth, and all of this must be developed before separation.
We’ll never reach that point. We are not going to split off a school
of accountancy and have the facilities waiting for us. We are not
going to split off into the school of accountancy and have waiting
for us tailor-made materials; these have to be developed afterward.
The politics of administrative separation, curriculum separation,
and budgetary separation are extremely important. Since we are
the only recognized profession within the school of business
administration, and since the accreditation group, the American
Assembly of Collegiate Schools of Business, is not concerned with
professional programs but really is concerned with providing a
major in business administration and a minor in marketing,
management, accounting, etc., it seems to me that the time has
arrived for us to take this bold step. Because politics is involved,
we will have to lobby for separation even though in so doing we
jeopardize our present position within the school and perhaps our
increase in salary next year. This means that trustees or regents
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have to be convinced and that some administrators have to be
convinced. I don’t necessarily include the dean of the business
school, because it is unlikely that he can be convinced of the
desirability of this separation. If we set our sights just on acquiring
materials, facilities, and the tailor-made faculty, we are just
whistling in the wind.
Comment by Kenneth Most: As the author of the words which
were just quoted I feel I ought to add something to what I said
earlier this morning. The purpose of my earlier question con
cerning the social purpose of accounting was to draw attention to
the following fact: The argument in favor of the professional
school of accounting has been accepted by a sufficiently large
number of accounting practitioners and educators for us to say to
the University of Texas or any other school that contemplates
such an undertaking, “If you can do it, go ahead. You know there
is risk involved. We will support you and look with very great
favor upon your success. We will feel rather bad about it if you fail
us.” However, this is not the purpose of this meeting; we are not
supposed to be here as cheerleaders. Many of us are here to talk
more about how professional schools of accounting should be
established rather than whether they should be established. It
seems to me that the question I asked, namely, What is the social
purpose of accounting? is only one of a series of questions which
should be asked today. For example, I noticed earlier in the
proceedings that accounting was being defined primarily in terms
of the function of attesting to financial statements. I had hoped
that when Professor Mautz spoke he would expand the descriptive
aspects of accounting education so as to include all those other
conventional functions of the public accountant.
But even that would be a very narrow view of the accountant.
There are accountants in industry, and there are accountants in
government, and there are accounting educators and researchers. I,
too, would like to suggest that the public accounting segment of
the accounting profession is not necessarily the one we should
expect to grow most rapidly. Besides the use of accounting as an
instrument for regulating the private sector, we are now entering
an age where accountability is being accepted as a concept by the
public sector. So there will be a very important role to be played
by private accountants in the regulation of public administrative
organizations.
I propose that these matters be taken up by this conference. I
suggest that we address ourselves to the definition of concepts and
structuring of these concepts.

Comment: I have spent all of my professional years practicing
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public accounting. Therefore, I can really speak in pragmatic terms
only with respect to that experience.
The point that I want to make in terms of the importance of a
school of professional accountancy for the practicing profession
perhaps can be divided into two parts. The first concerns whether
the schools of accountancy should be a training ground for CPA
firms. With all due respect, I do not accept that statement. I think
it is an invalid statement because I believe that the CPA firms are
themselves a training ground for thousands and thousands of
accountants every year who leave public practice and go into
government and industry. With all due respect to schools of
business, I think that CPA firms are perhaps a more important
training ground for developing the attitude and the responsibility
that the practice of professional accountancy needs and demands
and must have than are the departments of accounting in their
present situation.
Second, the analogy to law schools is perhaps impertinent, but
it is good. Like a number of practicing public accountants, I have
had the benefit of a law school education, albeit at night. The
threshold of the lawyer is the same. Whether a lawyer ends up, as I
did, a practicing CPA, whether a lawyer ends up in government, in
industry, in the large firm in New York City, or the small local
firm, the education threshold is essentially the same; he was
trained for the public practice of law. I suggest that that threshold
concept is equally applicable to the professional practice of
accountancy.

Comment by Wilton Anderson: I have a word of encouragement
to all with respect to the attitudes of top administrators in
universities and regents. You may or may not be aware of it but
practically all universities at the present time are writing goals and
objectives; this has become very fashionable and we are all
spending too much time doing it. But, one of the goals that has
been suggested at our school with respect to resource allocation is
to put considerably more in the way of resources into professional
programs. Of course, this holds out a great deal of hope to us
because we feel that we are offering education in a professional
area. We hope to capitalize on this to capture more in the way of
resources. I do not know whether we are going to have a separate
school or not, but we are going to write our proposal with respect
to additional resources, to provide better education for people
that are going into professions.
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Session III

Schools of Accountancy: An
Academic’s Expectations

Professional Schools of Accounting:
Some Academic Questions
By Robert R. Sterling, Jesse Jones Professor, Rice University

Introduction

It is a distinct pleasure for me to be here today to consider this
important and timely topic. I must apologize for giving this talk
off the top of my head. I did have a speech prepared, but when I
was visiting Sandy [John C. Burton] in Washington, D.C. last
week, I ran into Rosemary Woods. She stepped on my foot and
my whole speech disappeared.
I was flattered when Kerm [Larson] and Ed [Summers] called
with the invitation to make this presentation. Originally, I
declined their kind invitation for the very simple reason that I had
no knowledge of the topic. I was even more flattered when they
persisted. As they put it, my lack of knowledge would allow me to
approach the topic with a completely open mind, with no
preconceived notions. Thus, they said, I could be completely
objective. I found this to be an intriguing criterion. My main
qualification is my ignorance of the subject. This allows me to
honestly, if somewhat immodestly, claim to be the most highly
qualified person here. You are lucky to have me here. I could have
gone down to Acapulco today to read a paper to the obstetricians
convention since I know even less about obstetrics.
My high qualifications—that is, my abject ignorance—did allow
me to discover one advantage of a school of accounting that has
been completely overlooked by the previous speakers: the initials
of a school of accounting are much better than those of a school
of business. Perhaps if I taught in a school of accounting, people
will begin to refer to me as an SOA instead of an SOB.
Need for More and Better Accounting Education

Educators in general and especially accounting educators perform
two separate but related functions: education and screening. We
both teach our students the subject matter and we do some
preliminary screening for potential employers. Presumably, the
students who get through college are a little more intellectually
able and a little more motivated than those who don’t. Thus, for
some professions and occupations a college degree is a predictor of
success and the lack of a college degree is a predictor of failure.
These two functions are interrelated because if a student does not
comprehend the subject matter, he fails and is thereby screened
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out of those job markets that require a college degree.
If we ask how well we accounting teachers have succeeded in
performing these two functions, I think that we would have to
give ourselves rather poor marks. We have not done as good a job
of educating our students as we should, nor have we done a very
good job of weeding out the students who are not likely to
succeed in the profession.
Evidence of our poor job can be had by simply looking at our
graduates. This evidence is easiest to come by in regard to our
graduates who go with national accounting firms. To an educator,
the most striking feature of the national accounting firms is their
extensive educational program. When a student joins a national
firm the first thing he does is to go to school. Think about that.
After four years of school our students find that the only thing
they are qualified to do is to go to school. Our students’ first
experience in public accounting is in a classroom setting. Then our
students are periodically returned to the classroom for further
education. However, instead of these classrooms being in a
university, they are in a firm. As you know, some national firms
have gone so far as to purchase their own universities in order to
meet the educational needs of their professional staffs. There is no
other profession or occupation which even approaches the
quantity of education that is currently being offered in the
national accounting firms. Theirs is a most extensive and expensive
program. One firm reports a cost of education, exclusive of faculty
salaries, of $10 million for fiscal 1973. Compare that to Rice
University’s budget. With thirty-two hundred full-time students,
Rice University’s budget, exclusive of faculty salaries, was only $8
million. Thus, one firm has a more extensive education program,
by $2 million, than one entire university. If we added faculty
salaries to that firm’s budget, at the average rate, we would have a
budget for their educational efforts that exceeds any school of
business in the country and very nearly equals the budget for the
University of Kansas which has twenty thousand full-time stu
dents.
The national firms’ education program is clear evidence that
more education is needed. Of course, there will always be a need
for continuing education beyond college. Therefore, the initial
degree can never fulfill all of the educational needs of the
profession. However, I do believe that we educators could and
should expand our educational efforts so that it would be less of a
burden to the firms.
Our performance of the screening function is even worse than
that of education. Consider the attrition rate in public accounting.
Although we don’t have reliable statistics on attrition in the
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profession as a whole, we do have some statistics for individual
firms. One firm recently reported a 70 percent attrition rate in the
first five years. The problem with this statistic is that we don’t
know how many of the people who left the firm went with
another firm instead of moving out of public accounting into
industrial accounting or into another occupation. Nonetheless,
such figures are shocking. In dollar terms, it means that if a firm
hires 100 people and spends x dollars per person on education,
then loses 70 of these people, the remaining 30 people have been
educated at a cost of 333 percent of x dollars. That is, if one were
to average the education cost of the firm only over those people
who remain with the firm, then the education cost per person
would be 333 percent of the reported figure.
The attrition rate is clear evidence that we accounting educators
have not been performing our screening function in a satisfactory
manner. We are attracting the wrong kind of people to accounting
education or we are not being tough enough in weeding them out
or both. I don’t believe that it is possible for us to ever reach the
point of being perfect screeners, but I do believe that we can do a
much better job than we have done heretofore.
These shortcomings in education and screening lead me to the
conclusion that we need more and better education for accounting
students. First, our students need more education to be able to
better cope with the increased complexities and expansion of the
function of accounting, as well as to alleviate the burden of the
education now being performed by the firms. In addition, the
students need a broader, more liberal education than they have
had heretofore. I am not suggesting a broader, more liberal
education for its own sake (although I think that such a position is
defensible) but instead I am recommending it because it would be
of direct benefit to future practitioners. Let me cite four examples
that will illustrate what I mean.
Auditors have devised methods of determining the quantity of
bulk goods, such as lumber, by the use of photography. By use of
a planimeter they determine the area covered by the lumber in the
photograph and then convert it to the quantity of lumber in the
inventory. A planimeter is a mechanical device for determining an
integral. Now one might argue that students need a course in
integral calculus in order to be broadly or liberally educated.
Although that argument is defensible, consider the fact that in this
case the principles of integral calculus are a necessary tool of
auditing. Similarly, one could legitimately argue that a course in
the principles of physics is necessary for anyone to be broadly or
liberally educated. In addition to that argument, the principle of
physics known as the “ideal gas law” is indispensable to the proper
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accounting for the quantity of oil or gas in a well. If an accountant
or auditor does not know the principle of physics that relates
pressure, temperature, and volume, then there is no way for him
to properly account for or audit an inventory of gas or oil. In such
cases, this principle of physics is a necessary tool of accounting as
well as being a part of a broad or liberal education.
Consider the following quotation:
This process charges high-purity ethylene (99.9 percent). At moderate
temperatures (200° to 400°F) and pressures (100 to 500 psi), in the
presence of a catalyst, the ethylene, whose molecular weight is 28, is
polymerized to a product having a molecular weight as high as 30,000.

That quotation appears to come from a chemistry text but in fact
it comes from an accounting text entitled Petroleum Accounting
Practices (p. 435) authored by Stan Porter, a partner in a national
firm. It would be possible to mechanically account for such a
chemical process, one could “cookbook” Porter’s text, but in
order to intelligently account for or audit this process, an
elementary course in chemistry would be certainly highly desirable
and may be indispensable. Finally, consider the many social
programs which we are required to account for and audit. The
Health, Education, and Welfare program in Detroit is a well-known
case in point. A knowledge of the principles of sociology is a
highly desirable, if not indispensable, prerequisite to intelligent
accounting for or auditing of such programs.
These four courses—calculus, physics, chemistry, and sociology—would be required for a liberal education. However, we
don’t need to rely upon that criterion as a justification for
including them in an accounting curriculum. They should be
included in an accounting curriculum because they are of direct
benefit to an accountant or auditor in performing the many and
varied tasks that he is called upon to perform.
In addition to needing a broader, more liberal education,
today’s accountant also needs a more intensified specialized
professional education. The accounting curriculum has been
shrinking steadily for the last twenty years. Given the mechanical
kinds of courses that we used to teach and the changing needs of
the profession, there is ample justification for cutting back on
those kinds of courses. However, instead of shrinking the
accounting curriculum, I believe it would have been better had we
revamped it. That is, instead of teaching fewer courses, what we
needed to do was to teach approximately the same number of
courses but to substitute different subject matter. I think the
kinds of courses that we have taught in the past provide a partial
explanation for the high attrition rate in accounting firms. When
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we teach the mechanics of accounting, we at least implicitly lead
our students to believe that the problems of accounting are well
structured and that closure is obtainable. Many, perhaps most,
students are attracted to accounting because closure is psycho
logically satisfying. The students can work a problem and get their
balance sheet or work sheet to balance. This is a satisfying
experience. However, it is a gross disservice to the students
because when they go into practice they find the problems to be
ill structured, ill defined, and open-ended. Thus, the practice of
accounting does not yield the same kind of satisfaction that
attracted them to the study of accounting. Many of them never
overcome this initial shock and move off into other occupations.
To put it another way, instead of performing the screening
function, we accounting teachers seduce the students by making
them believe that accounting problems are well structured, well
defined, and have an easily recognizable solution. They go into
practice and find that this is not true. This is at least a partial
explanation for the high attrition rate.
We made a mistake when we cut back on the number of courses
in the accounting curriculum. I fully agree that we should have
eliminated the overemphasis on mechanics, but we made an error
when we cut the courses out altogether instead of substituting
more relevant subject matter. For example, I think we rather
desperately need a course in what might be called Cases in
Auditing Practice. By this I mean that we should gather actual
cases from the research departments of the firms and present them
to our students. One major benefit of such a course would be to
let the students know just how ill-structured, ill-defined, and
open-ended actual practical problems are. I am talking about a
judicious selection of the problems that audit partners call in to
their research departments. That these problems are not trivial is
evidenced by the fact that the audit partner feels he needs help
from the research department in solving them. That they are
interesting to accountants is evidenced by the fact that the
morning cases are often the subject of the luncheon conversation
when I visit my friends in these research departments.
As another example, I think that we ought to include the
problem of determining quantities in some accounting course.
Textbook problems always specify the quantity of units in the
inventory, the quantity of years of service life, etc., as a datum.
Our accounting curriculum completely overlooks the fact that
someone must determine those quantities and that this is no trivial
task. Defining what is included in the inventory or what is
obsolete is a practical problem that the students should be
exposed to before they go into practice. The efficient determina
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tion of quantities, such as the method of using photography and a
planimeter mentioned above, is also an important part of
accounting, as well as an interesting subject.
These two examples came to mind rather readily although I
must admit that I caged them a little. I deliberately avoided
making the usual suggestion to add courses in accounting for social
costs, human resources, computerized accounting, etc., in order to
make the point that we don’t need to go very far afield to see the
inadequacies of our present curriculum. I am sure that you could
think of many better examples.
In summary, our students need more education in the liberal
arts as well as more intensified education in accounting. When we
count up the needed courses we see that they easily exceed the
four-year bachelor’s degree. This point is important to me. I object
to the argument that accounting is a profession and that, since
other professions require postbaccalaureate education, then ac
counting ought to also require postbaccalaureate education. That
argument is based upon status seeking. The argument ought to be
made on its merits instead of being made on invidious comparisons
to other professions. Moreover, I think the argument for post
baccalaureate education is a sound one when examined solely on
its merits.
Educational Advantages of an SOA
In the previous section I argued that we need more and better
education for accounting students. I did not make an argument
regarding the particular institutional structure which is best suited
to achieve that goal. It does not necessarily follow that we need a
school of accounting from the fact, if you accept it as a fact, that
we need more and better education. The goal of more and better
education could, at least in principle, be achieved in a school of
business. Despite the fact that the goal could, in principle, be
achieved, I don’t believe that it can in fact be achieved in a school
of business.
The major curricular problem that the accounting faculty has to
contend with in a school of business is that they are in the
minority. Curriculum decisions are made by the faculty as a whole
and, since the accounting faculty is in the minority, the
curriculum decisions are dominated by nonaccountants. The
problem is that nonaccounting faculty members seem to be rather
insensitive to the peculiar curricular needs of accountants.
Sometimes they seem to be hostile to the curricular needs of
accountants. Part of the difficulty is that nonaccounting people in
general, as well as nonaccounting faculty in particular, regard the
accounting system as, at best, a necessary evil. The annual audit is
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regarded with even more disdain as is evidenced by its being
commonly referred to as the annual nuisance. We also have a
history to live down. In the early days, accounting dominated the
curriculum of business schools. Many of the earlier schools were
named something like the school of commerce and accounts. In
those times the accounting faculty was the largest and most
powerful group in the business schools and its curriculum
attracted the cream of the student crop. In those days we
accountants did not hesitate to wield this power, and we were not
always as sensitive as we might have been to the needs of other
disciplines. As a consequence, there is some residual hostility from
nonaccountants with long memories.
Regardless of the reason, the fact is that decisions about the
accounting curriculum are dominated by nonaccounting faculty. If
the accounting faculty wants to add a course in, say, psychology
as a prerequisite for accounting students, it usually cannot be done
unless all of the nonaccounting faculty agree that such a
prerequisite would also be appropriate for nonaccounting stu
dents. The number of accounting courses is also constrained by
the nonaccounting faculty, as well as by American Assembly of
Collegiate Schools of Business restrictions. Thus, the course
structure is determined by nonaccountants.
In addition, the course content is heavily influenced by
nonaccountants. The introductory courses in accounting are
dominated by nonaccounting students. These nonaccounting
students, as well as their nonaccounting faculty, want the
introductory courses to be a survey. They want a course that
should be entitled “accounting appreciation” in much the same
fashion as high schools have courses called “music appreciation.”
On the face of it there is nothing wrong with offering a course on
accounting appreciation since we accountants generally believe
that we would be better off if more people understood what
accounting is all about. However, let us compare the student
contact hours in the introductory courses to those in the advanced
courses. Last year, at the University of Kansas, the introductory
courses generated a total of about 1,800 student contact, or
student credit, hours. By contrast, the advanced courses in
accounting, with their lower enrollments, generated approximately
750 student contact hours. In percentage terms, about 71 percent
of the student contact hours were spent in teaching “accounting
appreciation” and 29 percent in teaching accounting. Insofar as I
can determine, this is a unique phenomenon. No other profession
spends that much time teaching others about the subject, as
opposed to teaching the subject per se. For example, the law
school, if it offers a course in legal appreciation at all, spends less
than one percent of its time on that kind of thing.
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This situation has a debilitating effect on the accounting
faculty. Accounting is a difficult subject to teach even when one is
trying to teach it to accounting majors. It is much more difficult
to teach accounting appreciation to nonaccounting majors. A large
amount of the accounting faculty’s time and energy is spent
thinking about how to teach accounting appreciation instead of
thinking about accounting.
The point is that the content of the introductory courses is
determined to a large extent by nonaccounting faculty and
students. The nonaccounting faculty determines the prerequisites
and total number of accounting courses, and the nonaccounting
students and faculty determine the content of almost threequarters of the student contact hours taught.
These are the two situations that could be rectified in a school
of accounting. I believe that they are two strong points in favor of
a school of accounting. It would be quite an advantage for an
accounting faculty to be able to determine the content and extent
of its curriculum.

Need for More and Better Accounting Research
Research is classified as basic or applied. Of course, these are
related, since it is impossible to apply something in the absence of
a previous discovery and it is useless to make a discovery without
carrying it through to application. Although we normally think of
research being sequential—going from basic to applied research and
then to practice—it would be more accurate to describe its parts as
interactive. Sometimes a basic discovery is made that requires
applied research before it can be implemented in practice. At
other times, however, applied research or practice leads to basic
discoveries. Thus, basic research, applied research, and practice
complement one another. For this reason, we should not assign
higher status to any one of them.
In addition to a research result’s being put into practice, it is
also put into the curriculum. In most disciplines, research results
appear in the teaching materials soon after they are published. The
teachers read of the research in the journals and add those results
to their teaching materials. Then, upon graduation, their former
students implement those results in practice. Thus, there are two
routes to the implementation of research results: teaching and
practice.

The problem with research in accounting is that it appears to be
an isolated activity. The results of research have very little impact
on teaching or practice. Accounting educators concentrate, in the
main, on teaching the present set of accepted practices. That is,
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they teach the existing Generally Accepted Accounting Principles
to the exclusion of proposed modifications in GAAP arising from
research discoveries. Today’s students become tomorrow’s prac
titioners and, thus, most practitioners start their careers without
even having been exposed to accounting research in either its basic
or applied form.
As a consequence, we witness a communication gap between
researchers and practitioners as well as between researchers and
teachers. There is precious little professional interaction between
researchers and practitioners. Both suffer from the absence of
interaction. Researchers do not receive the benefit of feedback
from attempted implementation of their results. Practitioners do
not receive the benefit of knowing about the results so that they
can attempt to implement them. To a researcher it seems that each
time practitioners undertake to do research they reinvent the
wheel. To a practitioner it seems that research is, at best, of no
practical value and, at worst, unintelligible gobbledygook.
The situation is growing worse instead of better. The communi
cation gap is getting wider and wider. We are in the happy
situation of having a virtual explosion of research in accounting.
We are in the unhappy situation of not having much, if any, of
that research implemented. Evidence for the gap between practice
and research abounds. The great hopes that were raised by the
establishment of a research department at the AICPA were never
realized. Mautz and Gray concluded that the APB “acted contrary
to research recommendations as often as it moved to implement
research results.” Despite the APB’s explicit objective of reducing
accounting alternatives, there were more alternatives available at
its demise than at its inception. Despite the great hopes accom
panying the establishment of the FASB, it is hampered by the
absence of a unified theory to guide it. So far, the FASB appears
to be operating on the same case-by-case, ad hoc basis for which
the APB received so much criticism. The FASB has announced
that it will establish a unified theory but, then, the APB made a
similar announcement. More accurately, they made several similar
announcements. Recall that the APB went through Moonitz’s
Postulates, Sprouse and Moonitz’s Principles, Grady’s Inventory
and Statement No. 4 without acquiring the desired unified theory.
I don’t want to be a prophet of doom, but it does seem to me that
there is ample evidence of a communication gap and that it is
growing wider and wider.
I believe that many of our troubles can be traced to this gap.
Instead of research and practice reinforcing one another, inter
acting with one another, or helping one another, they are going in
separate directions. The current journal articles seem to have no
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thought of implementing their results in practice, and the current
practice seems to be completely unaware of the research literature.
Research Advantages of an SOA

Many of my friends want to attach the blame for the existence of
the communication gap on either the researchers or the prac
titioners. My practitioner friends say that the researchers ought to
be concerned with the implementation of their research results. At
least, the practitioners say, the researchers ought to write in such a
fashion that their findings could be easily read and understood by
practitioners. My researcher friends complain that practitioners
ignore research results. They say that practitioners should at least
review the literature prior to taking a position. I think that both of
these views are in error. The two views are correct in trying to
close the gap, but they are in error in trying to get either the
researcher or the practitioner to move closer to the other. The two
views are concentrating on each side of the gap and asking each
side to move toward the other. I believe that we should focus on
the gap instead of focusing on the two sides. Instead of trying to
move the sides, let us find some way of filling the gap. I believe
that a school of accounting could go a long way toward filling that
gap.
I take an engineering school as my model for filling the gap.
Practicing engineers, like practicing accountants, don’t have the
time or inclination to keep up with the latest research results in
physics. Theoretical physicists, like accounting researchers, are
consumed by the task of doing their research. They don’t have the
time or the inclination to translate their research findings into
practical applications. Thus, there is a gap between a practicing
engineer and a theoretical physicist in the same way that there is a
gap between accounting researchers and practitioners. It would be
an error to ask either one of them to move closer to the other. If
they did so it would reduce the total productivity. Both the
practicing engineer and the theoretical physicist would suffer
substantial opportunity costs if they tried to move toward the
other. The net result would be a greater total cost to society.
Instead of the two moving toward each other, the engineering
school has come into being with the primary purpose of filling the
gap between them.
A comparison of physics textbooks to engineering textbooks
will illustrate the point. In a physics textbook the principle of the
conservation of mass is presented with elaborate theoretical and
empirical support. The empirical support for the law comes from
controlled or “artificial” laboratory experiments, not from prac60

tice. By contrast, an engineering textbook will normally devote
only the first paragraph to the principle of the conservation of
mass. It provides neither theoretical nor experimental support for
this principle; it simply asserts it. After asserting the principle, the
remainder of the engineering text is devoted to explaining how
that principle can be implemented in various practical situations.
In the engineering text these applications are called “materials
balances,” a concept that is never mentioned in a physics text.
Often the engineering textbook will explain that a particular
theoretical refinement can be ignored because it will not affect the
outcome. The engineering term for this is “negligible”; the
accounting term is “immaterial.” The discovery of what is
negligible (immaterial) usually comes from applied engineering
research, not from basic research in physics.
The same contrast can be drawn between the physics and
engineering journals. Physics journals cannot be easily understood
by practicing engineers. Engineering journals are specifically
designed so that they can be easily understood by practicing
engineers. The physics journals concentrate on the discovery of
the principles, their theoretical and empirical support. Engineering
journals concentrate on how these principles can be implemented.
In regard to research I would model a school of accounting after
the engineering schools. We need much more applied research in
accounting. Most of the academic research that has been done to
date has been more basic than applied. Unlike some critics of basic
research, I don’t mean to imply that we need less basic research in
accounting. On the contrary, I think we need more basic research,
but I also think that we have an urgent need to balance the basic
research with much more applied research. The communications
gap exists, in large measure, because of the absence of applied
research. A school of accounting could be devoted to filling that
need for applied research, to filling the communication gap.
To be able to do this, the school of accounting faculty must be
fluid. For an applied researcher to be effective he must have a
working knowledge of practice. Applied researchers must have
access to practical problems. This would require that the applied
researchers on the faculty of a school of accounting be able to
rather freely move in and out of the research departments of the
firms. I would hope that this fluidity would also apply to
practitioners. In addition to applied researchers taking temporary
positions with firms, I think it would be of great benefit for
practitioners to take temporary positions with a school of
accounting. From my own personal experience I know that I learn
a great deal by spending time in the research departments of the
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firms. I think that practitioners could also benefit from spending
time in a school of accounting.
In summary, a school of accounting, like a school of engi
neering, could fill in the gap between accounting researchers and
practitioners. The majority of the faculty of the school could
concentrate on applied research. They would be the connecting
link between the exigencies of practice and the discoveries of basic
research. The school could improve communications between
practitioners and researchers to the benefit of both.

Synergistic Effects
In the previous remarks, I separated the curriculum from the re
search. I’ll now say only a few words about the synergistic effects.
First, if the accounting faculty could get control of the content
and extent of its curriculum, and if the accounting faculty could
have a close working relationship with practitioners, then we
would have both the time and the ability to begin to teach
research as well as to teach current GAAP. A school of accounting
would allow us to add a few more courses in accounting. This
would give us a little more time so that we could teach proposed
practices arising from research discoveries in addition to teaching
GAAP. The faculty’s familiarity with practical problems arising
from a closer relationship with practice would enhance their
ability to provide the text and cases for such a curricular revision.
This curricular revision would make the teaching of accounting
more realistic. The students would be exposed to accounting as it
actually is rather than as a set of well-defined problems with an
easily recognizable solution. This ought to result in a higher
attrition rate in school and a lower attrition rate in the firms. The
more realistic approach to accounting ought to reduce the firm’s
educational burden. Of course, the firms will still have to teach
their own work-sheet techniques and other things that are peculiar
to the firm, but the graduates of a school of accounting, as I
envision it, ought to need less education in the firm than do our
current graduates.
The fluidity of the faculty in a school of accounting and their
concentration on applied research should enable such a school to
offer more and better continuing education courses than has been
possible up to this time. Instead of each firm’s creating its own
teaching materials for its continuing education courses, a school of
accounting could create those teaching materials for all firms. If
this could be accomplished, the cost of continuing education to
each individual firm could be considerably reduced.
The teaching of research should benefit research as well as
benefit the curriculum. As all teachers discover very early, the
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teacher learns more than the students. A teacher must prepare for
the subject and then articulate that subject in such a fashion that
other people can understand it. In both the preparation and the
articulation the teacher learns a great deal. The learning of
research results by teachers will almost inevitably result in the
refinement and the improvement of research.
The teaching of research results to tomorrow’s practitioners
ought to enhance our chances of improving tomorrow’s practices.
The practitioners’ attempts to implement the research results
could be used as data for the applied researchers and thereby
improve the research as well as improve practice.

Some Problems With Establishing an SOA
Up to this point, I have made the argument that an SOA would be
beneficial to teaching, research, and practice. I will now turn to a
consideration of the problems of establishing an SOA. I will
discuss the more minor problems before considering what is, to
my mind, the major and fundamental problem.
I do see a problem in recruiting students to an SOA. In contrast
to law or medicine, we seldom find students who come to school
with the idea of becoming accountants. I expect that most
accounting majors are recruited in the required introductory
courses. They would never have become majors without having
taken the introductory courses, and they would never have taken
the introductory courses without having been required to do so.
One problem with recruiting students is our anonymity and,
worse, the confusion about what we do. As the studies show,
almost everyone recognizes the professions of law and medicine,
while the converse holds for the recognition of accounting. We are
the least-recognized profession. Worse, while no one would
confuse a nurse’s aide with a physician, almost no one can
distinguish a bookkeeping machine operator from a CPA since
both are called “accountants.” The way that high school “ac
counting” classes are taught and the fact that they are classified as
vocational, as opposed to college preparatory, perpetuate this
confusion.
I do not have any suggestions for solving this problem, but it is
one that we must recognize and solve when establishing an SOA.
The next problem is the recruiting of graduates by firms. The
need for professional staff has been so great that many firms have
not been willing to wait for postbaccalaureate education. Many
firms have recruited nonmajors and others have recruited majors
that had intended to go on to postbaccalaureate education. For
example, the University of Kansas established a five-year program
a long time prior to the Beamer report. The faculty and students
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knew that we had a five-year program, but the recruiters didn’t.
Although the University of Kansas eliminated the undergraduate
accounting major and moved most accounting courses to the fifth
year, the recruiters couldn’t wait; they recruited the nonmajors at
the end of four years. As a consequence, the five-year program
never got off the ground. The net result of the faculty’s efforts
was an elimination of the accounting major at the University of
Kansas, not an establishment of a five-year major.
A similar fate may be in store for an SOA. The establishment of
an SOA will completely eliminate recruits in the first year of
operation. All of those graduating students who would have
otherwise gone with the firm will now go to the SOA. Given the
high demand for accountants, the firms may not be able to
tolerate a dry year.
Even if they could tolerate a dry year, they may not be willing
to do so for fear of competition. At the University of Kansas each
of the firms said that they would be willing to wait until the end
of the fifth year if all of the firms would do the same. However,
no single firm would wait for fear other firms would drain off the
best students at the end of four years. Thus, the problem is that
the firms may recruit all of the potential entrants to an SOA and,
in effect, reduce it to a four-year program.
A related problem must be blamed on the academics. We teach
our students cost-benefit analysis, opportunity costing and to
adjust (discount) for the time value of money. Perhaps if we didn’t
teach this, then our students wouldn’t realize that the cost of the
fifth year is their lost salary plus their out-of-pocket costs of
staying in school. Perhaps they couldn’t compare that total cost to
the extra $600 to $1,000 per year salary that they get for staying
for the fifth year. Perhaps they wouldn’t discount that $600 to
$1,000 per year at 9 percent and see that this benefit is much less
than their cost. The point is that at the present time there is too
little distinction to permit a rational student to enter and stay. If
an SOA is to succeed, there must be a sufficient distinction to
permit a rational student to enter and stay.
The foremost problem that I see in the establishment of an SOA
is the usual one: money. Professional schools are expensive. No
matter how you figure it, cost per student or cost per faculty or
cost per contact hour, it simply costs more to run a professional
school.
I don’t know how we would go about getting the funds to
establish a school of accounting. State support is not a likely
source. Unfortunately, we are talking about establishing a new,
expensive school at the very time when budgets are being cut back
as a reaction to the student activism of a few years ago, the
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present leveling off and the predicted decline of student enroll
ment, and the general economic slowdown. It seems clear that the
golden age of education is over. We had a sputnik a few years ago
which caused our political leaders to become concerned about the
gap between us and the Soviet Union. This was coupled with a
general economic expansion and an increase in enrollment. The
expanded educational budgets were needed to meet the increased
enrollment and they were relatively easy to come by because of
the added tax revenues occasioned by the economic expansion.
This situation is now reversed. I don’t know of a single university
that has managed to escape the budget crunch. I would hesitate to
approach a university president or a legislative committee at the
present time with a proposal to establish a school of accounting. I
fear I would be tossed out on my ear.
Of course, we could change the name of the Department of
Accounting to the School of Accounting without any additional
costs. However, if we want to accomplish our objectives, if we
want to be a true professional school, then we must be cognizant
of the fact that law school budgets per student or per faculty
member are about double the budgets of the ordinary department
of accounting. It is necessary to get this increase in the budget in
order to eliminate those huge lecture sections, to get the class sizes
down to manageable proportions, to get the released time and
equipment necessary to do the applied research, and to get the
ancillary help that the faculty so desperately needs.
We have a budgetary problem, and the availability of state funds
makes it unlikely that we would be able to meet and solve that
problem. I think the picture in regard to foundation funds is
equally bleak. None of the huge foundations is interested in
supporting accounting education. Many of them, such as the
National Science Foundation, specifically exclude accounting
from the programs that they support. One accountant, namely,
Bill Cooper of Carnegie-Mellon University, recently obtained an
endowment of $10 million to set up a separate school. However,
he set up a School of Urban and Public Affairs, not a school of
accounting. The fault lies with you practitioners. You have been
derelict in not getting rich enough to be able to establish a
foundation for the support of accounting. Until you figure out
some way to avoid paying ordinary income taxes so that you can
accumulate enough wealth to establish such a foundation, I don’t
think that we can expect a foundation to provide the endowment
for a school of accounting.
It may be that we could get the accounting firms to collectively
make the necessary contributions. An endowment of $10 million
would probably do the trick. By itself, $10 million sounds like an
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unattainable goal; it is a very large figure. However, when one
realizes that just one firm spent $10 million on education in just
one year, the figure seems a little more attainable.
You know better than I about the possibility of obtaining such
funds. Until we face up to the high costs, until we have reasonable
probability of getting the funds, musings such as this and symposia
such as this are little more than wishful thinking.

Comments by...
E. J. DeMaris, Professor, The University of Illinois

I don’t know how many justifications there may be for the school
of accountancy but I want to talk about three that I view as
important:

1. The prospect of an improved product, that is, an enriched
individual who has a better chance for survival and success in
his professional life than those heretofore produced by
conventional means.
2. The prospect of new educational responses—creating new
kinds of accountants and possibly a new subset of our
profession out of new combinations of ingredients.
3. Survival in the academic environment, and by survival I am
not talking about mere existence. I am talking about
“survival with full scope” and I’ll come back to this notion
in a few minutes.

Let me now return to the first point, the idea of the school of
accountancy’s yielding a better product. Beginning in the mid1950s there has been a focus on improving accounting education.
The Horizons study provided tangible evidence of the organized
profession’s concerns. I assume that we can accept as a given fact
that modern accounting professors are committed to developing a
product that is well educated, broad gauged, and possessing all
those other attributes that make for professional success of a high
order. The new dimensions of accounting education cause ac
counting departments to depend much more heavily upon other
departments than in the past. The subject matter areas are taught
by other departments both within and outside the school of
business. This fact alone tends to mean that accounting academics
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have many problems in achieving the happy combination of course
content that the accounting faculty views as being desirable, if not
absolutely necessary, for accounting majors. Accounting educators
will confront roadblocks such as (1) an independent attitude of
professors in other departments and (2) a simple matter of limited
or varying capability of giving assistance on the part of other
departments. Today on our campus there is a noticeable difference
in the level of cooperation one receives from, say, a studentstarved Industrial Engineering Department and from our in-house,
student-saturated Business Administration Department. Two years
or so from now this situation could be reversed.
To sum up my remarks here, I have to say that in today’s
university environment the likelihood is that the more precisely an
accounting department can define its needs, the more frustrated
its faculty is likely to be.
Now suppose you want to do better than just produce a better
product. You want to develop a new product and thereby respond
to the demand (possibly by the state legislature) that is being
made upon universities to create people trained to solve some of
the neglected problems of our cities. It is my view that your
capacity to do this within the existing organization structure may
be much more difficult than just turning out a better model of
your established product. Let us be a little more specific. Let us
assume that the accounting faculty believes that the problems of
the public sector could use a new type of accountant, one with a
new orientation and a tool kit to match. The faculty hopes to
create a new subset of our professional group. Clearly, you will be
in need of a content that not only crosses departmental lines but
also new combinations of course content. Fund reallocations
across several departments and colleges will be involved. Thus a
multidiscipline research effort would seem required. There will be
an impact upon existing patterns and from the point of view of
everyone but the accounting faculty there may be nothing wrong
with what the relevant departments are currently doing. And they
probably have their own plans as to what they should do next.
Now I want to talk about the ability of the department to
function as it believes it should. I am assuming that a rational
assessment has been made of its environment so that if it can do
what it wants to do there is a marketplace for its products. I am
also assuming that, in doing what it contemplates, it will want to
do it very well; therefore, (a) it will compete for the very best
faculty available and (b) it will compete for the very best students
available.
To meet these goals on the university scene will require, among
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other things, (a) that the accounting program find acceptance in
related departments, that is, it will be respected enough so that
needed curriculum changes will not be blocked, resources will not
be diverted to the “more scientific” areas, etc.; (b) that the
accounting department has the ability to respond to problems
confronting it, such as rapid salary level increases, plus all kinds of
related ramifications such as research support, and that it will not
be thwarted because of a central administration which takes its
cue from the cost of acquiring English professors; and (c) that the
department has the ability to promote its able, young faculty who
have met standards appropriate for accounting departments, not
the physics departments, or psychology departments, or history
departments, or whatever.
When we consider the department’s ability to promote young
faculty, we are talking about its ability to survive as the unit it
wants to be. I would not say that the department would cease to
exist because of an inability to solve this problem, but it may exist
in some lesser state not compatible with its expressed goals and
program configurations. This is really death to the ambitions of
the faculty.
I have recently concluded a telephone survey of chairmen of
many of the Big Ten and other accounting departments, and it is
clear that there is increasing difficulty in the promotion of young
accounting faculty members. The critical point seems to be the
promotion from assistant professor to associate professor, not
from associate professor to full professor. And the more screening
levels at a university, the more difficult the whole process is. This
isn’t very surprising, of course.
I have discussed these problems with other department heads at
the University of Illinois. One such individual not in our college
remarked that the great departments at Illinois are great not
because of any interdepartmental committee that ever existed, but
because some head wanted to build a great department. He has
suggested that one of the hazards to achieving greatness are
committees above the level of the department and dominated by
faculty who have little understanding, and possibly not even
sympathy, with the special problems of the particular department
under review.
If this is a fair observation, consider the kinds of responses you
are likely to get if you are in a field where the givens are
apparently different from those for most other departments on
the campus. The majority group exists in a state that includes an
adequate supply of prospective faculty talent. What a golden
opportunity to improve the department by raising standards for
promotion, and so on!
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In contrast, the accounting department head faces difficulties in
recruiting problems and, therefore, desperately needs to keep the
good people he currently has. At this point in time, it appears to
me that the more individuals outside of your department who
have a say in this or that decision which affects your department,
the more difficulties you are going to confront in your endeavors
to achieve departmental goals. For academic accounting to survive
with full scope, the future may depend largely upon the success of
our efforts to reduce the influence of outsiders to the irreducible
minimum. One can imagine that the situation where there is a
director of the school of accountancy reporting directly to the
vice-chancellor in charge of university-wide operations may be the
most desirable administrative arrangement.
As you have no doubt gathered, I see the possibility of
accounting departments being denied the ability to survive in the
desired ways by being stripped of their good faculty through
university promotion policies, inability to respond to sharp salary
increases, and so forth. There may be one alternative, not a very
desirable one, where departments simply trade faculties. We may
be witnessing the beginnings of this right now. Presumably, all
accounting departments could enter into this trading game because
administrators seem to be more responsive to market indicators
where they relate to the acquisition of faculty. They seem more
prone to provide money or rank for filling a vacancy than to make
a “market adjustment” or promotion for existing staff. Probably
the reason for not preferring the latter is that other departments
can perceive what is going on and make similar cases so you have
some kind of a multiplier effect. Presumably, if the accounting
departments were operating in semi-isolation they might meet less
resistance to preventative maintenance kinds of salary adjustments
and needed promotions.
In summary, I see the school of accountancy as a means to the
solution to some problems that may otherwise seriously damage
the ability of accounting faculties to respond to needs of their
environment over the next twenty-five years.
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Comments by...
Edward L. Summers, Professor, The University of Texas at Austin

I would like to address my remarks to the area of curriculum. The
accounting curriculum must be specifically relevant and responsive
to our needs as a profession. Surely, administrative arrangements
merely facilitate the learning experience that is most relevant to a
profession. And our accounting learning experience through higher
education can be improved. We are certainly not, as some say, in
our pursuit of a school of accounting, attempting to restore any of
whatever past glory accounting education may have had. Let
others look to the past. We are acting instead to recognize an
emerging maturity of professional obligations. Our curriculum and
academic expectations for the school of accounting reflect our
responsible determination to fulfill our part in what our morning
speaker, Larry Jobe, has identified as the social contract between
accounting and society. Accountants have accepted this contract.
Under it, we have both privileges and responsibilities. We cannot,
as a profession, shun our responsibilities and expect to maintain
our privileges. To the extent that education contributes to our
ability to function as responsible professionals, we have no choice
other than to seek the best curriculum and the administrative
arrangements which permit that curriculum to be offered.
It is a foregone conclusion that we can create professional
accounting curricula. In fact, accounting faculties have done
enough work to allow speculation concerning form and content of
professional education processes and programs. A future school of
accounting is going to require simultaneous participation of
faculty, practitioners, and students in its total program--including
its curriculum.
To expand on this statement, the faculty is going to be
dependent on professionals to explain the nature of practical
problems so that faculty can search out and convert to usable
form the knowledge that is most relevant to these problems.
Although the faculty is ultimately responsible for the curriculum
and content of professional degree programs, it must exercise this
responsibility in light of its knowledge of the conditions of
professional practice. If a faculty is successful in this respect,
professionals will rely on the school for qualified new entrants and
for unique educational services for the profession. The curriculum
will require that accounting-related disciplines such as economics,
finance, management, etc., be taken outside the professional
school, and then be applied to accounting problems under the
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guidance of accounting faculty in the professional school.
How are we doing without schools of accounting? Without the
professional school, nonaccounting disciplines cannot direct their
basic research to problems in society which accounting is uniquely
qualified to discover and describe. The skill enhancement of
practitioners solely through contact with other practitioners
occurs at far greater cost than through a school of accounting.
And there is a simultaneous, uneven distribution of knowledge
over the accounting profession, with the odds stacked against the
smaller firms in terms of knowledge and against the larger firms in
terms of cost. Deprived of communication with a professional
school of accounting, basic discipline faculties are deprived of
practical outlets for their research knowledge. They run the risk of
being unfairly criticized for lack of relevance to contemporary
society. Practitioners’ financial support of accounting education is
not as productive as it would otherwise be. Practitioners find no
ready listeners or sympathizers when they bring their problems to
universities for help and understanding.
And, finally, if the public expects its universities to operate
effectively within the broad freedoms it grants them, it is likely to
be disappointed when this freedom and accompanying resources
are only partly used for the benefit of accounting.
I would like to summarize a few important and different (but
not original) proposals for the curriculum of a school of
accounting. These are not the only possible proposals appropriate
to a school of accounting, but they do show how a school may
serve its profession. In particular, here are some ways that the
major degree program of the school of accounting might develop:
Because of the amount of material to be covered, a program
consistent with recent AICPA recommendations for five years of
professional education would be preferred. The first two years
would be extremely general and obtainable at a number of
institutions. In the latter three years, which would extend three
years beyond the required first two years, not all of the courses
would be offered by school of accounting faculty. There would be
perhaps a total of 90 hours of courses of which half might be
offered through the school of accounting faculty. In this respect,
the program would be extremely open. Thus, 45 hours of
nonaccounting topics might be taken in the college of business and
departments such as philosophy, sociology, psychology, computer
science, economics, and the school of law.
Areas of competence that might be served by such a program
would be closely oriented towards professional accounting prac
tice, including auditing, managerial accounting, management advi
sory services, financial accounting, taxation, public service, the
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environment, and the Securities and Exchange Commission’s
practice. Other areas of practice, as they emerged, would be
recognized through the curriculum. In addition to this strong core,
various specialized courses would be offered on an elective basis.
The advantages of this very broad education should be substantial.
There would be no possibility of narrowness for the accounting
school. On the contrary, with a curriculum such as this at its core,
the school of accounting programs would be among the broadest
and most interesting in any university.
Curriculum, of course, is the most fundamental and basic work
of a faculty. A good curriculum cannot be the creation of any one
distinguished person or of a good dean or a good faculty acting
alone and isolated. A good curriculum has to be the product of
shared experience and close cooperation by faculty, practitioners,
students, and businessmen. As a faculty member who believes
present curricula are inadequate and cannot be improved under
existing administrative structures, I am looking forward to
improvement.
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Questions and Comments: Session III
Question: Bob Sterling, within a school of accounting, if one
existed, how would you see the doctoral education process
interfacing with the professional education process, and how
would it tie in with the graduate school?
Response by Robert Sterling: I believe I would take as my model
the medical school. The medical school does two different things.
It teaches medical practitioners, and it teaches medical researchers.
It seems to me that you need to start with the basic kinds of
education which are common to both the medical practitioners
and the researchers. Then you give the researcher enough technical
knowledge to have an idea of what kinds of problems he is
actually going to be facing, and then you direct him into a
specialized area. The same thing is true with the medical
practitioners.
As far as the administrative structure for doctoral education is
concerned, perhaps I am missing something, but I do not see any
problem. It would seem to me that the Ph.D. program of a school
of accounting would be simply a part of the graduate school at
most universities.

Question: I would like to follow up on the last question.
Historically, as you have implied, Bob, the professional schools
and graduate schools have been traditional enemies, and it seems
that there is a tendency to separate into the graduate school
orientation and the professional school. Do you think this would
happen with professional schools of accounting?
Response by Robert Sterling: I don’t think so. You know there
may be some sniping between the medical researchers and the
medical practitioners, but I hope it is good natured. I would think
the same things would be true with professional schools of
accounting. I do not see any real, basic conflict. At present, many
schools have a school of business and then within the school of
business they have a department or faculty of graduate education,
and that is under the administrative control of the graduate
school. I would think that they could operate in a school of
accounting at least equally as well as has been true in a school of
business. Again, maybe I am missing something.
Question: Originally, law schools offered an L.L.B. and, forthose
who continued, a J.D. Now, for the most part, they give everyone
a J.D. If professional schools of accounting are established, do you
see the completion of the basic program as sufficient education for
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a faculty member or should they continue their education?

Response by Robert Sterling: I think they ought to go on for a
Ph.D. As Don Edwards said this morning, I think we ought to have
Ph.D. researchers in accounting doing some of the basic research as
well as the majority of the faculty doing the applied research. No,
I don’t think that the basic program should be the end of the
education of the faculty.
Comment by Edward Summers: I’d like to concur and to add that
I don’t think the faculty of a school of accounting should stop
short in their preparation without having both the doctorate and
the certificate to practice.

Question: Bob, while we are on the subject, you are currently
running a three-year program which follows a two-year pre
accounting program—five years in all. If at the end of two years in
the accounting program a student chooses to pull out and not
finish the third year, do you grant him any academic recognition?

Response by Robert Sterling: Oh, yes. If he’s finished four years
of school and meets the normal requirements, we give him a
bachelor’s degree. But I hope that practitioners who recruit our
students would feel it would be to their advantage not to do so
until after the fifth year because of the increased complexities
recruits face in practicing accounting today and because the fifth
year would reduce the need for firms to provide education.
Comment by Edward Summers: Part of the problem of getting
students to stay in school more than four years may lie in our
failure to convince the public that the additional education and
derived skills are a necessary part of the accountant’s preparation
for practice. Bob called attention earlier to the fact that the
computer operator or accounting machine operator is called an
accountant just as a CPA is. I hope that we could eventually get to
the same point as medicine. No one suggests that medical students
skip the last two years of medical school in order to avoid the lost
income and get into practice that much sooner. I hope that we
would soon get to the point where the public would demand that
extra year of education and the law would require it.
Comment by Ray Sommerfeld: The importance of the fifth year is
related to whether or not the students coming out at the end of
five years would in fact be able to do something significantly
different than they could have done at the end of four years. I do
not think that another year, per se, is as important as what we do
with the additional time. Again, there is very limited experience to
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draw upon, but I think our MPA tax program provides some
insight. We have found that employers, in fairly sizeable numbers,
have been willing to say, “These people are indeed capable of
doing something which is nontraditional,” and they are therefore
quite willing to urge these students to stay on. As a matter of fact,
a number of them have urged students to return if this is what
they want to do. Looking backward at five-year programs around
the country, I think in a lot of cases it simply meant another year
and students really haven’t come out much different at the end of
five years than they would have come out at the end of four years.
I think it depends on what we do with the educational
opportunities as to whether or not the accounting school venture
will be successful.

Comment by Robert Sterling: Surely the fifth year must already
make some difference because even for the regular MBA account
ing type or our own master’s students the salary differential now is
a couple of thousand dollars. I can remember more than fifteen
years ago when the public accounting firms were not ablewilling—to give another $25 a month to the people who had the
master’s degree at that time. Now, clearly, they like the people
that have had the fifth year. Although the differentials have
increased, my practitioner friends in the Kansas City area kept
telling me, “But I’ve got to have somebody to do these audits this
year. We can’t wait for next year. We’ve got to have some juniors
to get out there on the job.” I think that our five-year program is
much superior to the four-year program. Among other things, we
didn’t even have the auditing course in the first four years. These
students were going out into public practice without the auditing
course, without the tax course—with only one introductory
course, two intermediate courses, and a cost course.
Comment by Billy Mann: I think the practicing profession will
adapt to the quality of the product of the schools. We are just now
beginning to have some experience with the graduates of the
advanced tax program at the University of Texas. We are finding
that those grad
uates, in many cases, require substantially less
training from us to put them directly into the main stream of
client services than we have to give to other graduates. In some
cases, our offices are sending these graduates to our more
advanced tax schools, skipping what we call basic schools. In one
case I know of, the head of the tax division said it would be
senseless to send one individual to either one of the schools
because he was already trained adequately. I think that emphasizes
that if the quality of the program is good enough, then the
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profession will not only encourage people to go into it, but will
adapt their own programs to it also.
Comment by David Thompson: Along that line, I think that we
should recognize that the big shortage in public accounting firms is
not at the entry level. The only reason we engage beginners is to
get seniors, managers, and partners. If we could engage seniors and
managers, we could probably save ourselves many millions of
dollars per year. So anything that could shorten the time period
between employment and when they can be given substantial
responsibilities would be very desirable. When you have a master’s
candidate who is not paid much more than a baccalaureate
graduate, that’s because he cannot do much more than the
baccalaureate graduate. We look at it very pragmatically. If a
school of accounting could shorten that period of time, I don’t
think there will be any recruiting problems.
Comment by Billy Mann: Over the last ten years or so, we have
gone through several periods when graduate schools were ex
tremely popular and then, curiously, were not so popular. The
profession has had to adapt to the change in supply of graduates
coming out. I don’t think there will be a great problem in adapting
to the fact that a number of students might begin to stay for a
fifth year. I think that if the quality of the education at the
university level is good enough that the profession will adapt to
whatever kind of time period that it takes to get it.

Question: What exactly should be the role of practitioners in the
school of accounting curriculum? Some have proposed student
internships at appropriate times. Others have proposed visiting or
resident faculty positions for practitioners. I wish someone would
speak out in respect to this question.

Response by Glenn Welsch: If you have a course called “Account
ing in Its Environment,” for example, one of the things, it seems
to me, that would be very helpful in such a course would be to
have the accounting practitioners’ help in developing cases that
could be brought into the accounting curriculum. I think this
would go a long way towards developing an understanding by our
students of accounting and its environment and the way prac
titioners think as they deal with everyday problems. I don’t think
we see much of that at the present time.
Comment by Edward Summers: I think we would see several
different flows of knowledge involving the professional school of
accounting. One would be from the practicing profession through
the accounting school to other disciplines, e.g., economics,
computer science, and sociology, where basic research could be
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done to help solve accounting problems. Another flow would
involve the accounting faculty that picks up this research and
transmits it both to accounting students and to practitioners in the
field. It is interesting to me that without the school of accounting
there really is no link between these other disciplines and the
people that practice accounting. I think that is a gap that is not
being filled at all.
Question: Concerning the use of student internships, does the
program of all MPA students at the University of Texas involve an
internship? How active is student participation in the internship
program? Would student participation in internships be increased
if separate school of accounting programs are established?

Response by Edward Summers: MPA students in our program are
not required to follow the internship alternative. Our experience
may not parallel the experience of other faculties, but my
impression now is that fewer than 10 percent of the candidates
elect the internship alternative. The others choose to take six to
nine hours of course work in lieu of an internship. Student
participation in the internship as part of their school of accounting
curriculum would depend to a great extent on the program
requirements established.

Question: Bob, you said that few students would actually major in
accounting unless required to take an elementary accounting
course which introduced them to accounting. If we offered what
might be described as an accounting appreciation course or courses
for general business students, would there be created thereby a
wasteful duplication of six to eight hours of elementary account
ing for those students who subsequently chose to major in
accounting?
Response by Robert Sterling: Yes, I think so. I think it would be a
wasteful duplication of six to eight hours.
My problem is—and, unfortunately, I have no solution—I don’t
know how we are going to recruit for a school of accounting. I
don’t think I have ever run across anybody other than a CPA’s son
who came to school to major in accounting. You know, lots of
people say they want to be lawyers, or doctors, or firemen, or
something, and I don’t know that I have ever run across anybody
who says he or she wants to be an accountant. So, if we establish
separate schools of accounting, where are we going to get our
entrants? Are you going to go back to this wasteful duplication
that you are talking about and have an accounting appreciation
course and try to recruit through there? Where are you going to
get them?
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Response by Edward Summers: Students respect excellence
wherever they find it. They are attracted to it, and they do not
have to take a course in accounting to hear about accounting’s
reputation. In addition, I would guess there is a 70 percent
turnover in public accounting during the first three to five years. If
this is true, we may have an exaggerated perception of the
profession’s need for new entrants. If the school of accounting’s
programs could reduce this turnover rate, we would not need to
attract as many people to the study of accounting.

Response: Word of mouth is very important in attracting students
to study accounting. The fact that the major employers are
looking for accountants—public accountants, industrial account
ants, and governmental accountants—shows that word has gotten
around.
Comment by Wilton Anderson: I have two or three comments.
First, you can’t judge the effectiveness of accounting instruction
in terms of the rate of turnover during the first five years of
employment. To me, it is wrong to infer that educators are at fault
because you have a rapid rate of turnover in public practice.
Second, with respect to recruiting, there are many things that you
can do. In this day and age, the employment market is changing
such that statistics departments, mathematics departments, and
many other departments on the campus are encouraging their
people to take some accounting in order to become employable
following graduation. There is a real problem of placement for
statisticians and mathematicians. But with a little accounting, they
are most attractive to practitioners and industrial firms as well.

Comment by David Thompson: Concerning turnover in public
practice, I think figures for the last five years would be closer to
40 or 45 percent rather than 70 percent. And some of that is
induced by the employer. So I am not so sure that all turnover
represents a matter of bad selection of students or bad training of
students. Turnover is nothing that I have ever been particularly
concerned about; it’s healthy.
Question: I worry a little bit about whether we are drawing the
implication that somehow going to the school of accountancy is
going to make a man a professional accountant. I am not so sure
that professional development depends as much on subject matter
taught—although I think there are some important concerns in
that area—as it does on how we approach our preparation of
students. It becomes a matter of how we do it. In law schools the
Moot Court, the preparation of cases, and involvement in
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interactional debate are essential to the process. It’s not whether
the students study torts, or criminal law, or contract law, or
agency, or something else; it’s the interaction, the process that
they go through so they come out with a feel of their professional
discipline. And I wonder if that isn’t really more critical than
other considerations?
Comment by Billy Mann: How you educate in a professional
school is important. One of the major advantages of a professional
education should be to provide adequate training in the attitudinal
aspects of public practice. I think more of that type of education
would do a lot to reduce the high turnover rate in the first five or
six years of employment. Turnover is a very expensive aspect of
public practice, and we would hope that a professional school
program would help reduce that turnover.
Comment by Edward Summers: The actual knowledge taught in a
school of accounting is not the real key to its eventual success or
failure; the spirit that is engendered will be the determining factor.

Question: Certainly, somebody somewhere has done some re
search to determine whether most people come into accounting as
a result of their experiences on campus or whether they come to
school to be accountants to begin with. Does anyone know the
facts on this matter?
Response by Guy Trump: There is some information available as a
result of a study that the AICPA conducted several years ago.
There is no real reason to believe that the circumstances are
terribly different today. The data is from a National Opinion
Research Council study of college seniors about ten years ago. The
study showed that accounting programs graduated just about as
many people with degrees as had four years earlier entered with
the intention of becoming accountants, but they weren’t the same
people. Half of those who entered intending to become account
ants dropped out during the course of the four years and were
replaced by an almost exactly even number of students who came
to college uncommitted or with plans other than for accounting.
The number output was almost precisely the same as the number
input, but the makeup was about 50 percent different.
Question: Was this input into business schools or into universities
as a whole?

Response by Guy Trump: The study was of college seniors. The
base year of the study was 1961 and it continued to follow those
people for some three to five years after graduation.
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Comment by Charles Taylor: To the extent that we are concerned
about the quality of the entrant into the profession and in view of
the comment that students frequently just happen to get into
accounting, did you know that the American Institute of CPAs has
sponsored for a number of years now a national merit scholarship?
Further, the Institute’s staff did a study of 15,000 national merit
semifinalists for 1969 and 1970 indicating that of those 15,000
students, 121 indicated that they would study accounting or
business. And, 33 out of this group of 121 merit semifinalists
indicated that they would study accounting. In terms of quality of
input, I think that is very significant. Of 15,000 merit scholar
semifinalists, 121 indicated that they would pursue accounting or
business; 33 of the 121 definitely to study accounting.
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Session IV

Professional Accounting Education:
Independence and Interfaces

Professional Accounting Education:
Implementation Issues
By George Kozmetsky, Dean, College of Business Administration, The
University of Texas at Austin

The fact that our American society is in a period of change is
hardly debatable. Our society and its concomitant institutions and
professions are in a process of accelerated change. So implementa
tion issues to which I would like to address myself are, first, those
interfaces that deal with higher education as an institution and
independent professional accounting education; second, those
interfaces between the profession of accountancy and the emerg
ing information technology, and their impacts upon an inde
pendent professional accounting education. In other words, I
believe it is essential that we look first at the implementation
issues of both higher education and the accounting profession at
an institutional-environmental level rather than at the college and
graduate school levels and the various accounting professional
needs relative to their interface with an independent school of
accountancy.
Professional Accounting Education
and Today’s Higher Education Environment
For the past three years, the academic world in general has
operated in an environment of “nonpoliticalization” and non
violence. An initial reaction to a prolonged period of relative
tranquility and order is that higher education has returned to
normalcy. On the other hand, campuses can be described to be
more in a state of anxiety, frustration, depression, lack of peer
trust, and loss of morale.
The underlying external causes for this state of inertia were
more unconscious than overt. Beginning in 1970, university
budgets were restricted, if not reduced, because of the diminished
public confidence in our academic institutions. By the same token,
private donations were also diminished (even though the major
accounting firms increased their contributions to selected depart
ments of accounting). By 1973, the concept of steady state
budgets (i.e., zero or very small increases at best) was being
implemented by university administrative budgetary procedures
rather than reordering academic priorities arising from adminis
tration-faculty-student-professional-public dialogue for equitable
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policy and goal formulations. The large growth in university
budgets during 1959-1968 was such that the universities were
made a part of the knowledge industry. This provided the basis for
decent if not excellent salaries for most faculty, staff, and
administrators as well as for the construction of excellent facilities
for teaching, learning, and research. Such material advances are at
best difficult to give up and adjust to a steady state budget. On the
other hand, the lack of generation of academic policies or
adequate values and traditions to utilize existing facilities, faculties
and staff for the emerging demands of the students and society
including changing professional needs leave the campuses with
entirely new sets of problems. The steady state problems become
more compounded when they are joined with other external
problems: changes in federal and state educational policies,
fluctuations in total student enrollments, large changes in student
major enrollments, inflation, minority student recruiting, and
significant changes in employment opportunities.
It was generally assumed that the 1965-1970 campus problems
were finite and political and that once the political problems were
removed, the academic world would return to its past traditional
values. By 1973, it was clear this could not be the case. Ronald
Berman has written to this point as follows:
Students are without grades and requirements, while professors are
without traditional responsibilities; in both cases there is great anxiety
about loss of structure and equity. A new generation of academics has
appeared, but, having for some years now argued the superior claims of
politics, they find themselves unhappily detained by subjects merely
parochial.
Innovation, a concept rightly honored when most necessary, has
become sterile and mechanical. In the race to attract foundation
funds—and because it implies a certain style—innovation has become
more of an end than a means.
Finally, students are evidently bored by the kind of debate long
familiar on campus and are deserting the liberal arts to the vocations in
enormous numbers. Because of these issues, the campus is naturally
agitated. Because of the difficulty of their solution, it is in a state of
anxiety, not to say depression.

Today’s state of the campus identifies the following issues for
the establishment of an independent professional accounting
education.
1. Steady state budgets require the university administration to
establish guidelines that restrict the growth and establish
ment of any new independent programs unless they are
substituted for existing programs. Additional administrative
expenditures and currently required funds for new or
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2.
3.

4.

5.

6.

independent programs are vigorously discouraged without
first achieving efficiency.
Enrollment increases or decreases alone are not adequate
justifications for budgetary reallocations.
Current faculty governance of higher education under steady
state conditions promotes the status quo.
Steady state conditions generally tend to prolong a faculty’s
tenure in grade as well as discourage merit reviews. This
condition encourages “piracy” and restricts the mobility of
faculty.
Competing needs (for example, minority recruiting of
students and faculty, inflationary increase in operational
expenses, and changing employment opportunities) result in
restructuring priorities that in turn tend to place lower
priorities on new or independent programs.
Steady state conditions also restrict the flow of funds into
newer facilities, teaching materials, and technologies, and
sanction pressure to maximize utilization of existing facili
ties plus enrollment controls.

The point at which these issues are reconcilable is where an
independent school of professional accountancy would be a part
of the university as an institution. The specifics will need to deal
with the allocation or reallocation of resources—facilities, facul
ties, and staff. This in turn raises the need for first establishing
university-wide equitable policies and goal formulations. To date,
there has been minimal dialogue between the faculties and
administrators interested in the establishment of campus-wide
goals and priorities. In short, would a new energy research center
take priority over a new independent school of accountancy? Or
would the real priorities be given to minority recruiting?
Fortunately for those advocates of independent schools of
accountancy, other professional schools have had to face the same
higher education problems. One successful example with which I
am familiar is the University of Texas System policies and goals
that were established in 1972 for the University of Texas Health
Science Center at Dallas.
In November, 1972, the name and scope of the medical school were
changed with its reorganization into the University of Texas Health
Science Center at Dallas--comprising Southwestern Medical School, the
Graduate School of Biomedical Sciences and the School of Allied
Health Sciences. In approving the concept of a Health Science Center,
the Board of Regents recognized the need for a diversified educational
and research program which would provide a spectrum of well-prepared
medical practitioners, biomedical scientists, and health-care pro
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fessionals. In addition, it provided for the continued growth of the
coordinated but separate medical, graduate, and undergraduate com
ponents, interacting creatively on the problems of the health and
well-being of man.

Please note that the emphasis was placed on internal academic
integration among the medical school, the biomedical sciences,
and the school of allied health. The external emphasis was on the
professional development of medical practitioners, biomedical
scientists, and various health-care specialists.
The establishment of the Health Science Center represents the
realization of equitable policy and goal formulations for the
medical professions and scientific expertise. Each of the pro
fessions is able to develop not only its own required curricula but
also courses which could be taken in other department disciplines.
Furthermore, each discipline could share common professional
internship, laboratory, and research facilities, for example, medical
computing resources center, animal resources center, office of
instructional communications, teaching hospitals, children’s medi
cal center, hearing and speech center, etc.
Profession of Accountancy and Information Technology:
Impacts on Professional Accounting Education

The profession of accountancy is not insular. In other words, the
profession has multi- and variegated interrelations between all of
the institutions that comprise American society. In this respect,
the profession of accountancy is being affected by, as well as
affects, each of the institutions. It is a symbiotic process; namely,
an integral part of a dynamic living system. The impacts of “future
shock” do not stop at just the value systems of our society nor at
their institutions responsible for the allocation and utilization of
resources. They also affect the professional practitioners, espe
cially those who have an effect on individual well-being. The
profession of accountancy is one of the major means by which we
measure and assess the information with regard to the health and
well-being of our various private and public institutions. Their
certificates to reports serve an important function in the estab
lishment of individuals’—stockholders’ and citizens’—confidence in
the respective institutions.
There are many ways by which we can view the role of
professional accountancy in the information process. Because of
the work done by the Conference Board and the Graduate School
of Business at the University of Texas at Austin, I have chosen to
view the role of the profession of accountancy within the context
of information technology. In my opinion, information tech
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nology permits us to view both current and future information
needs as well as their processing. Before I leave the impression that
information technology is synonymous with management infor
mation systems, let me define information technology:
Information Technology is a body of knowledge—it is what we
know about the collection, measurement, storage, manipulation,
transmission, and use of data and information. In this form, it is
found in reports and books, on film, on video and magnetic tapes,
and in people’s heads.
Information Technology also includes hardware—for infor
mation generation, flow, organization, and use. Examples include
computers, television sets, telephones, movie cameras, printing
presses, typewriters, and even pencil and paper.
Information Technology includes software—computer pro
grams, written and spoken language, and mathematical theories
and models, among other things.
Information Technology includes behavioral, organizational,
and social methods and practices—group processes, social dynam
ics, instructional techniques, planning and control capabilities,
decisions and evaluation methods, and system logic and design.
The nature of information is now changing rapidly: more of it is
available to management; but it is no longer their exclusive
possession because it reaches them after extensive selection and
manipulation by others. In government as in business, the
executive branch is increasingly dependent on the new infor
mation technology and on those who are expert in it. Yet
management, in both the corporate and governmental sense, is still
organized as though its power rested largely on its monopolistic
control and manipulation of exclusive information.
Leonard Silk, a member of the New York Times editorial staff,
has this to say about information technology:
The sort of political-economic explosion represented by Watergate had
been feared and anticipated by those who have studied the new
information process—including representatives and high officials of such
corporations as American Telephone and Telegraph Co., IBM, and the
Xerox Corp., whose interests are bound up in government regulation
and control of the information process.
A few years ago ... a study group explored the coming social impact of
the new information technology during the rest of this century.

Here are some of the “alternate futures” that the group
foresaw:
Political surveillance and management of human affairs by highly
centralized police authorities will be made more powerful and
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sophisticated by advances in the information process. The pressures on
privacy, the control or management of large-scale alienation, the
manufacture and management of news are issues arising from the
relation between advanced methods of information and law enforce
ment.
Public hostility toward government and the information process will be
present in both intellectual and physical forms.
Information is power and wealth. Political and financial competition
for its possession and control will be apparent and intense. Information
and knowledge will have greater significance in policy-making.
The ability to enter information centers and systems for the purpose of
gaining unauthorized access to personal information, of biasing infor
mation, of destroying information, will prompt outcries from the
public and demands for regulatory safeguards from the government for
greater protection. Surveillance and propaganda will be used to
discourage dissent and to create a mood that is hostile to fundamental
change.
The public will become cynical concerning the validity of information
and the use of the information process in support of public policy.

The profession of accountancy is an integral part of the
information technology advances as well as of the skyrocketing
demands for more information. In simplistic terms, there are
already needs to augment the more traditional economic indica
tors with those of social indicators, science indicators, technology
utilization indicators, and cultural indicators. The result of all of
this is that it is difficult to set forth the issues (meaning the point
at which an unsettled matter is ready for decision) so that it is
necessary to set forth the problems.
One formulation of such problems is as follows: Establish the
required principles and mechanisms in terms of accuracy, reli
ability, consistency, timeliness, flexibility, secrecy, and privacy for
the gathering, processing, communicating, and transmission of
data and information so that these processes will enhance a
procedure of assessment other than advocacy or adversary.
There is a definite need to reexamine the independent auditing
mechanism of all institutions to determine whether or not it is
breaking down due to the complexity of information processed or
for other reasons. There is a need to improve the regulatory
processes that require the collection of data and information by
the various governmental departments and agencies, business
associations, and incoherent groups (for example, Nader) to
determine whether or not these requirements are still relevant,
especially when social and cultural developments are being
assessed or proposed. The problem area is larger than just
information privacy, secrecy, or reliability. The impacts of
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information technology on privacy and secrecy in consonance
with reliability, accuracy, consistency, and timeliness should be
examined, whether or not information networks and data banks
should be established to accommodate the great increase in
volume and diversity of information expected in the future.
Bases for the problem area stated above are the following:

1. The number of lawsuits involving our leading CPA firms,
legal, and other firms, etc., is increasing.
2. An increasing number of financial institutions, cities, univer
sities, et al., are going into bankruptcy or merging with other
institutions.
3. An increasing number of noninstitutional groups are pin
pointing social deficiencies through information that is not
part of the past traditional information systems of our
various institutions.
4. An increasing concern exists as to secrecy and privacy;
questions are being raised as to what is public data and
information. This ranges from social issues to an individual
company’s management providing data to unions and/or
employees. It seems to be reaching a critical mass for
resolution.

Subproblems that arise follow:
1. Solutions to these ill-defined issues are growing like Topsy
and portend increasing confusion so that resolutions are
likely to be based more on “opinions” rather than “facts.”
2. No coherent body of principles or plans to gather infor
mation through information networks or shared data banks
exists today.
3. There are fuzzy lines as to who is responsible for establishing
the required principles and mechanisms.
4. The effectiveness of penalties, regulations, and other mech
anisms as to information accuracy and reliability are difficult
to evaluate in terms of a required assessment process.
5. Only limited research and development is being conducted
on this issue which, at best, is spotty.
6. Information processing in various institutions and between
institutions is often unrecognized as a major cost factor and,
therefore, not assessed as are other production costs.
7. No policy center or network of information experts has been
established to assess the current information processes with
regard to reliability, accuracy, timeliness, secrecy needs, or
privacy.
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Some key or overriding assumptions for this problem area are
the following.

1. There is an increasing awareness relating to the social
implications of current institutional actions which, in turn,
require the need for regulatory process, either governmental
or self-regulated or both.
2. There is a need for new regulatory systems or procedures
which are more consistent with social needs than the past
needs of various regulatory agencies and which coordinate the
data and information requirements for reporting and analyses.
3. Information and its associated communication processes are
major contributors to the final cost of goods and services
and are, therefore, important factors in competition, access
to capital, as well as factors of productivity in the service
functions.

Multi-objectives for alternate program development follow:
1. Increase the productivity of the service functions related to
information and data in this issue so that it does not add
unduly to our costs and meets the nation’s social goals.
2. Maintain multi-information network sources and data banks
that guarantee accuracy and reliability.
3. Create an information technology system with appropriate
information technology safeguards for privacy and secrecy
which will integrate the information processing systems
between institutions and will provide for quick and com
patible interchange of information either by information
networks or data banks.
4. Establish an assessment process that will permit the evalua
tion of information processed in terms of an objective
measurement of its utility.

The profession of accountancy and information technology
impacts raise the following issues for independent schools of
accountancy:
1. There is a need to determine to what extent the breakdown
in institutions and various management mechanisms are
impacting on accounting principles and practices. In other
words, are the deficiencies caused by institutional or
mechanism breakdown or are they caused by an inherent
weakness in the accounting principles and practices? The
utilization of information technology itself permits the
delineation of effects on a causal basis.
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2. Information technology expands the body of knowledge by
several orders of magnitude beyond that set forth in the
1969 Beamer report, Horizons for a Profession.
3. Independent schools of accountancy that are not abreast of
information technology research, development, and utiliza
tion will increase the “literacy gap” between accounting and
other disciplines.
4. The requirements for resources—faculty, staff, and facili
ties—will raise questions about economies of scale and
comparative advantages.
5. Independent schools of professional accountancy will need
to delineate more precisely their role in the managerial
processes. This means that they must have a context other
than management that is independent and self-sufficient. In
other words, the professional accounting context must be
independent of the management process which perceives and
formulates the problems facing an institution; places the
formulated problems into a usable conceptual model; trans
lates the problem formulation into decision making; and
provides a means of assessing the efficiency of the solutions
as well as their deficiencies.

The above issues are reconcilable with an independent school of
professional accounting when it is determined that there is a
sufficient body of principles, practices, and technologies that are
independent of the managerial processes. Today the dissatisfaction
about our various institutions tends to blur the distinctions. For
example, the earnings of our multinational oil companies are
complexly interwoven between acceptable accounting principles
and practices and the general perception of where and how the
management of these companies should make their profits.
In short, it is difficult to delineate if multinational oil
companies’ earnings are too high in an energy crisis. There is no
unanimity that the major function of a company is to maximize
its annual earnings. There is no unanimity of opinion that the
multinational company should provide for the energy needs of its
own nations or residence prior to other nations’ with or without
an acceptable profit. These classes of problems harass and confuse
both management and the profession of accountancy. If such
external demands, changes in value systems, and impacts of
managerial mechanisms on the accounting principles and practices
can best be handled by an independent school of professional
accountancy, then we have strengthened our case. Finally if such a
case is built, it is then possible to better apprise the other business
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professions of the benefits that an independent school of
professional accountancy would inure to them.
And the only way to build the case is to take that step, the
actual establishment of schools of accountancy, and to observe
their impact!

Comments by...
Herbert E. Miller, Partner, Arthur Andersen & Co.

I might as well acknowledge that for a good share of my adult life
I have been thinking about the question of separate schools for
accounting. (This translates into quite a long time, which strikes
me as a repulsive situation.) I must also acknowledge that nothing
I have heard today in this very interesting meeting has altered my
“open-minded belief” in the merits of separate schools. One of the
things that has impressed me today is that among the many
advantages accruing to the faculty members of the University of
Texas, in addition to climate, strong colleagues, etc., etc., it has a
dean who is genuinely willing to consider this matter. Such deans
are rare, believe me. And a dean who has obviously thought about
this matter as much as Dean Kozmetsky has, as evidenced by his
paper, is indeed a rare specimen.
I want to acknowledge at the outset that I might feel more
comfortable dealing with a dean who hadn’t given the matter so
much thought. But I would suggest to the local committee that
the statement made by the dean this morning about separate
schools, which was a very concise statement indicating a strong
personal commitment, be put on every page of the proceedings of
this meeting, if any such document is forthcoming, because I
guarantee you that such an endorsement would increase the
readership considerably among accounting professors on all
campuses.
I was impressed, favorably of course, by Dean Kozmetsky’s
perception on many points. I have been off campus now for
several years, and hence may not have as clear a perception as
those of you currently on campus, of the consequences of steady
state budgets and the other items that the dean listed. It is clear,
of course, that they translate into a status quo condition that is
going to be hard to dislodge. In recognition of this fact, it seems to
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me that the accounting profession must become a more cohesive
group about the matter of prethreshold education and possibly be
less willing to accept conditions found in the recruiting market.
Although I have left the campus, apparently I still haven’t lost my
inclination towards being absentminded because I was going to
preface the preceding remark with a disclaimer, such as Andrew
Barr used to give—that I am not speaking for Arthur Andersen &
Co. or the accounting profession; these views are my own. I do
believe I can make a case, if given the opportunity, that the
accounting profession has been quite accommodating in their
recruiting efforts. Firms have taken new recruits that, as Bob
Mautz has said, need prompt return to the classroom because of
insufficient accounting background. I know of no other profession
that is so disposed. Should a four-year graduate, attractive in all
respects except for an insufficient exposure to a law curriculum,
come through the door and announce to the receptionist of the
law firm that he would like to be interviewed for a position, one
of the first questions that a recruiting partner might ask would be,
“Which law school did you attend?” If the answer was, “Well, I
haven’t yet. . . ,” then I expect the response might be, “In that
case, I suggest that after you have graduated from a recognized law
school you come back for your interview.”
I believe that the accounting profession has accommodated a
great deal and I wish that it would become more cohesive and
more demanding in its prethreshold educational expectations. But,
of course, we run a great risk even saying this among friends
because the accounting profession even now is often misunder
stood and accused of meddling in the affairs that properly belong
to the educator. However, I believe the accounting profession
would acknowledge, as would the practitioners individually, a
genuine belief that the care and feeding of my favorite subject
matter ought to be on the campus in the hands of the teachers and
scholars. The practitioner’s position is often misunderstood as
meddling, but I think perhaps this is mostly a communication
problem.
I might also indicate that I believe a move toward a more
cohesive stance on the part of the profession, which I urge, may be
showing itself in some preliminary way at the present time. The
Board of Directors of the AICPA recently took a stand that was
not antagonistic in any way toward separate schools. We know
that the National Association of State Boards of Accountancy is
giving some thought to this matter, and these may be evolving
conditions that may prove helpful to the cause of professional
education for accounting careers. However, given the very clear
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message that I got from the dean about the “steady state”
conditions at universities, some might conclude that now is not
the ideal time to raise the issue of separate schools. Those of us
interested in separate schools should resist this conclusion, because
there is never going to be an ideal time to consider this issue.
Perhaps some will argue that the reluctance on the part of both
educators and practitioners to bring this issue out into the open
for debate and resolution is perhaps a reflection that in reality
what we refer to as “the accounting profession” is not, in fact, a
profession. Of course, I certainly hope a case can be made that we
have an accounting profession. If indeed we have a profession,
then I contend that ultimately separate schools will emerge—
inevitably. So I am not trying to put down in the slightest the
merits of the dean’s points on the added complications resulting
from the “steady state” conditions that now exist, but I would
hope that we wouldn’t use those conditions as anything more than
to reaffirm our expectation that it is going to take more effort to
launch a school of professional accounting at the University of
Texas than might otherwise be the case.
This morning the dean mentioned the need for reliance on a
combination of revolutionary and evolutionary developments. I
might say that when I was a young man I was an evolutionary
person. My wife has pointed out recently that as I have gotten
older I am beginning to be more of a revolutionary evolutionary.
So if this topic is still under consideration five or six years from
now and I am invited back, I want to put you on warning that by
then I may be a complete revolutionary, because I do believe we
have lost a lot of time by waiting for evolutionary developments
to help us.
Now let us turn to the dean’s concern about the vast and
complicated interrelationships that the profession faces with
respect to society and perhaps the responsibility it has in reference
to the emerging information technology. These things merely
reinforce my concern about, and really focus my attention on, the
curriculum matter. Curriculum has always been “number one” in
my thinking in relation to separate schools. I am not really
concerned about such other matters as whether the dean, if he has
two schools to administer, doubles the size of his office. It is the
curriculum matter that deserves most of our attention.
Not until this morning when several of the speakers referred to
this question did some of us appreciate the extensive amount of
curriculum revision that is going to have to be undertaken if we
have the opportunity to move in the direction of separate schools.
Believe me, it is not a matter of merely transferring the existing
accounting major over to a separate administrative arrangement. I
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have a feeling that the accounting curriculum has not been
sufficiently responsive to the changes that have already occurred
in practice and to the increasing responsibilities that the profession
faces in order to measure up to today’s challenges. In short, I wish
we could put the curriculum matter in a new setting, in a new
environment, because I believe then it would be more responsive
and we might make faster progress in grappling with the great
complexities of such topics as the impact of information tech
nology, the interrelationships with the regulation of security
markets, etc. I concur that we need a sufficient body of concepts,
principles, and techniques, and that if we do not have them in
today’s curriculum, I am inclined to suggest for consideration that
we put curriculum determination in a new setting and see if we
don’t do a better job of responding than has been the case in the
present arrangement by which we have determined curriculum
matters. For me, curriculum revision offers the greatest potential
that could result from separate schools.
Separate schools also offer an important new force to improve
the quality of the performance of the accounting profession. I
would put more faith in the possibility for steady, really
responsive improvement in financial reporting as the result of a
thorough curriculum re-study than as the result of Financial
Accounting Standards Board activity, and I am not anti-Standards
Board. I am not in any way saying that the FASB doesn’t have a
chance—nothing like that at all. But I believe that the curriculum
matter is much more fundamental. I don’t see how we are going to
get the needed improvement in the curriculum area without some
kind of separate arrangement, because I haven’t seen the rate of
progress we need in the curriculum area in my entire lifetime.
Well, enough for that. In my view, if you believe in the importance
of education as much as I do, then it is inconsistent with our
career goals and/or our career beliefs to play down the potential
for more effective accounting education that might come from a
new arrangement.
As indicated, I like to believe that separate schools are
inevitable. If I thought that offering a substantive prize to the first
separate school launched by an established university would
encourage the University of Texas to move in that direction, I
would urge the AICPA to adopt a prize contest. Being a realist and
knowing our inclinations to be imitators, and I am in no way
implying that imitation is all bad, I would be so happy if we could
get one or two separate schools launched—that’s about all we
would need—to permit educators and practitioners to observe
what can be achieved with separate schools. Then we could
terminate this useful period of discussion of the pros and cons and
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rely instead on real-world experience with a new educational
arrangement. If we never try to implement, we will never really
know the merits of separate schools. I believe if we can do a good
job at one or two campuses, we will be giving our other colleagues
and associates across the land a very powerful tool in the way of
implementation, a very powerful force by which to overcome the
great resistance to change what exists in any large organization,
including universities.
If I would be forced sometime to conclude as a result of the
difficulties noted during this symposium that we can no longer
innovate at universities, that we can no longer experiment in the
full range of what is embraced within education—administration,
curriculum, entrance standards, etc. —then it’s a sad day for
collegiate education. So let me wind up and pass the baton to
Andy by saying again that I am pleased to be in an environment
where we have a dean who is willing to consider this topic.

Comments by...
Anelise Mosich, Professor, University of Southern California

I hope to prove that a practicing professor has less to say than a
former professor. Bob, at least you had a bone to pick this
morning; imagine how I feel.
I came here with a prepared speech, fully expecting that Dean
Kozmetsky would tell us to go to hell. I was going to take issue
with that suggestion. This morning, of course, we found out that
he feels quite otherwise, so at lunch I prepared another speech
giving my philosophy of pros and cons of schools of accountancy.
As we sat here, Glenn whispered in our ears, “Don’t say too much
because we want to have a lot of time for questions and we want
to go home on time.”
I think all of you have heard the story of a business school dean
who had a heart attack in his office and died. Naturally he went
straight to hell, and was there for four days before he realized he
was off campus.
Please don’t misunderstand me. I am not suggesting that Dean
Kozmetsky should go to hell. I could never wish that on a former
Californian who had already gone to Texas. Frankly, I find Dean
Kozmetsky’s position very hopeful and well-reasoned. I am
extremely pleased to see this symposium take place. Many have
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said over the years that it was time to consider the possibility of
establishing a separate school of accountancy. I think that this
symposium offers strong evidence that we will soon have a school
of accountancy. Dean Kozmetsky, Kermit Larson and his col
leagues, and Ernst & Ernst for their financial support—all should
be congratulated for bringing us together to exchange our ideas on
this very timely and very important subject. I honestly feel that it
would be most fitting if the University of Texas at Austin, with
perhaps the most distinguished accounting faculty of any univer
sity in the nation today, should be the first to do this. I mean this
very sincerely. I believe that this step should be taken and with the
full blessings of not only the accounting professors and the
accounting profession, but also, hopefully, with the blessings of
business school deans.
The importance of our profession to today’s world is immense.
There is no denying this. We need greater academic independence
if we are to prepare young people for the leadership roles in our
profession in the years ahead. Accounting has come of age. In the
past, accounting generally has been recognized as a kind of
“special case” within the school of business. We have been
tolerated, but very seldom fully appreciated by our colleagues and
by our deans. We have seldom been viewed as an integral or
necessary part of the “main thrust” of the schools of business.
Most schools, as you in academics know, have a so-called
major-goal or main-thrust image they try to develop and account
ing departments have always been “off to the side” with their own
educational goals and objectives. This is especially true today with
certain so-called leading schools renaming themselves Schools of
Management. I have no quarrel with this as long as we have a
school of accountancy. But if accounting is to be offered within
such an environment, I do not like it. I should think that the deans
would be very happy to be rid of us. If we can only find some way
to interface whereby we would teach their management students
the accounting that they need to know and they would teach our
students the other disciplines that our students need to master.
To conclude, as a professor, I do worry about two things. I
worry about the uneven standards nationally which are applied
even today. This has been remedied some, but still in the United
States we have relatively uneven standards for entry into our
profession. If we can standardize the requirements for admission
and licensing, we would be in a better position to determine
whether we should offer a strictly graduate program and call it a
school of accountancy, or whether it should be along the lines
described by Kermit, i.e., a couple of years of broad and general
study and perhaps three years including a fifth year at the
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graduate level. We need to do more work on entry standards—
some very serious work. Secondly, I echo the concern mentioned
this morning about the orientation and perhaps the uneven quality
of young professors coming into our discipline. I hope I am not
offending anyone, but recently I have interviewed many prospec
tive assistant professors. One young man told me he was a
behaviorist and wanted to teach financial accounting. I needed
someone for the intermediate course. He said, “Oh no, I am not
that strong in financial.” I didn’t know how to react, because the
intermediate course is only the second course students take at the
University of Southern California. Our students take a four-unit
introductory course followed by a managerial course, but they
may go into intermediate directly from the introductory course.
So here is a young Ph.D. from a well-recognized “prestige”
university, calling himself a financial accountant with a behavioral
flavor, and the intermediate course was too advanced for him to
teach, at least in the early years of his professional career.
Well, we need more accountants coming into and out of the
doctoral programs. I’ll not elaborate on that.
In conclusion, I agree with the basic conclusions that have been
stated here today, particularly, the conclusion reached by Bob
Mautz. That is, we need to develop a professional education, and
we need a new vehicle to do this. I think Bob differentiated
between professional education and schools of accountancy. I see
a clear distinction there. For many years, I have personally felt
that if we had a friendly environment within the school of
business, that would be the best way of doing it. And by a friendly
environment, I mean a dean who recognizes that the needs of the
accounting faculty and the accounting students are somewhat
different and have a different thrust. They should leave us alone
pretty much. We will help with their management training and we
will gladly go through the “tribal dances” that they want us to go
through. If we had this type of environment, I would favor it over
a strictly independent school of accountancy. But I am losing
hope that we can find enough reasonable deans or reasonable
colleagues in marketing, quantitative methods, management, fi
nance, business economics, and some of the other disciplines that
have entered into business schools. I am inclined to agree with
Herb and others this morning that the time has come, really, for us
not only to consider very seriously a separate school, but to do it
and see if it works. We may fail, but we need to try.
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Questions and Comments: Session IV
Comment by George Kozmetsky: I am pleased that so much of
the discussion has underlined the fact that the first step in the
establishment of professional schools of accounting is curriculum
development. I started out as an accountant and it has always
interested me that we could never quite develop adequate
curriculum in the old days. Some of the new curriculum
development is already lying around waiting to be used. It is there
to be used. We need to turn loose the accounting faculty so they
can implement the use of this curriculum material.
The next thing is that a good curriculum demands research. And
when those in the practicing profession make a breakthrough,
they’ve got to get the knowledge back to us. There is knowledge
out there that is not always in your journals. And at the same
time, if we make breakthroughs we have to get it out to the
practitioners—and it has got to be one process. Finally, I stood in a
faculty meeting last Friday and said, “There is a revolutionary
thing going on in this faculty meeting. The revolutionary thing is
that no matter how you settle on the core requirements for the
college, we are passing the requirements for the curriculum back
to the departmental faculty so they can decide what they want.”
That is revolutionary, at least in schools and colleges of business.
So I think we are in the kickoff position with respect to
curriculum.
On another matter, I do not want prizes. That means we are not
doing our jobs. I didn’t say I didn’t like money, but not as a prize
to start something. Any money has to be accounted for just as you
would do with any other research expenditure. Its use has to be
well documented. Recipients have got to say what they are going
to do, when they are going to do it, when they are going to turn
out results and then you’ve got to force us in academe to validate
results before we publish. That kind of money I have always
appreciated. That is what brings progress.
Question: Herb [Miller], you indicated that you would like to see
one or two really good, well-established separate schools of
accounting. Andy [Mosich] suggested that the University of Texas
might be one of them. I was wondering, what would you think
about the prospects of establishing what might be called a national
school of professional accounting like some foreign nations have
done? I am thinking of a massive, jointly sponsored, nationwide
effort.

Response by Herb Miller: That is a thoughtful question. I confess
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that I haven’t thought about that possibility. As a result of many
years on the campus, I am perhaps too committed to a traditional
spin-off or division within the business school. I am aware that we
do have in the case of law schools some rather distinctive and very
successful, good law schools that are not identified with univer
sities, some of which are staffed by emeritus people. I wouldn’t
want to rule out any possibility, but I am more comfortable with
the idea of staying within the cloak of the traditional university
rather than striking out on a different format—unless all else fails.
But I have not given your idea any thought until now.

Question: We have heard a number of people today point out that
if we try to establish a separate professional accounting school at
this university or any other, we are going to meet strong
opposition. If we, nevertheless, decide to pursue the establishment
of such a school, how do we go about it? We have been given step
A, that is the development of an outstanding curriculum. What
would be step B?
Comment by George Kozmetsky: The next step is to start talking
to your business friends. What benefit is it to businessmen if we
establish a separate school of accounting? And don’t say you are
going to reduce your fees. What benefit is it? There has to be a
benefit to them and they have to understand that benefit before
they will back this. Tell them why it is to their advantage. Those
in academe have also got to tell their colleagues why it is to their
advantage to establish schools of accounting. That’s the next step.
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Concluding Remarks
Kermit D. Larson, Chairman, Department of Accounting, The University
of Texas at Austin

In trying to organize this symposium it was rather fascinating to
discover the wide variety of people that are and have been very
interested in the topic of the symposium. I think the issue of
schools of accounting is interesting to so many, in part, because it
seems to strike at so many vested interests. If one chooses to take
the critic’s stance, one can attribute self-serving or protective
attitudes to most or all of the interested groups. As to university
administrators, who are generally assumed to be antagonistic, one
may see a lack of interest in professional areas or an unwillingness
to face the potential budgetary needs of one more school. To
deans of business schools, who are also assumed to have a
naturally negative stance, one may attribute the fear of a
crumbling empire with a loss of a major source of outside financial
support. To academic accountants who are opposed to schools of
accounting, one may attribute a fear of losing academic prestige or
an unwillingness to risk the gains in respectability that have been
made by enhancing our involvement with other areas rather than
by enhancing our uniqueness.
On the other side, to practicing professionals increasingly
subject to public scrutiny and criticism, who favor separate
schools, one may attribute the desire to enhance their personal
status, to engage in an ego trip. To academic accountants who are
arguing in support of schools, one may impute a vain search for
power or an emerging sense of paranoia stemming from the lost
role of leadership in schools of management. And to those
administrators who take supportive stances towards schools, one
may see the hope of a substantially expanded level of financial
support that may flow from the profession.
I do not think that any of us believes that all of those here came
to this symposium committed in advance to the establishment of
schools of accounting. There may be some who came committed
to the opposite. There may be some, perhaps most of us, who
were uncommitted. I do believe that all of us here were and are
very much interested in the issue, and my hope for the symposium
is that it has served to communicate the reality of more justifiable,
more important issues than the self-serving straw men that I put
forward.
As a way of concluding, I am convinced that some number of
schools of accounting will, in fact, emerge. The necessary thrust
from the variety of interested parties that it will take is not yet
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sufficient to establish schools. But I am quite confident that thrust
will gain enough force to bring about schools. Perhaps the major
question remaining is whether all of the interested parties will
make the sacrifices (some of which have been mentioned in this
last meeting) necessary to insure that the future schools of
accounting will be successful. We are at a very early stage, and
already some sacrifices have been made.
I think I can speak for all of the people here, and certainly for
the University of Texas, in expressing our thanks to the Ernst &
Ernst Foundation for their support of this symposium. Certainly,
it was an early step in making a commitment toward insuring the
success of the number of schools of accounting that will occur.
The financial cost of the symposium was entirely underwritten by
the Ernst & Ernst Foundation, and I think we should all applaud
them for that. Wayne Albers is a representative of Ernst & Ernst. I
would like to thank you, Wayne, and ask that you convey our
expression of appreciation to the others responsible. You may
wish to offer your own disclaimer on behalf of yourself or the
firm or the foundation.

Wayne Albers, Partner, Ernst & Ernst

I certainly appreciate this opportunity. We need no opportunity to
offer any disclaimer because we are very much pleased to have this
opportunity to assist in what we think is a very, very worthwhile
effort. Our firm greatly appreciates the opportunity of providing
the financial support for this meeting.
We have a very strong feeling about what we are talking about
here today. We see one of the major problems of the profession as
being the need to maintain a truly viable base of education for the
profession. Larry Jobe, I think, put our concern in very good
terms this morning when he referred to what the American
Assembly of Collegiate Schools of Business has done to accounting
education as a by-product of what they have done to business
education. And I don’t mean this to be critical of the AACSB at
all. I think they have done a marvelous job, a very necessary and
desirable thing in terms of business education. But the by-product,
the erosion of the base of education that this profession needs, is
not desirable nor is it necessary as far as we are concerned. What
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we need to do as a profession, every one of us, practitioner and
educator alike, is to pitch in to build this wall that we need to stop
erosion. I just can’t help but want to urge you while I have this
one minute before you to say that. It is a very serious problem. We
need to slow it down. The thing we talked about today, schools of
accounting, represents one model—one experimental model. And I
would certainly voice the feeling that I hope it gets off the ground.
We need it very badly. But there can be many others. They are all
important. And it is important that we get on with this particular
job. I think this symposium has been a significant step in the right
direction. Thank you for letting us be a part of it.
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